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Abstract Keywords:
This study aims to find the Supervision Model Based on Primary Teacher Professional
Competence which effective on integrated learning. This study use research and
development with qualitative approach which will be carried out in the Palmerah, West Professional Competence;
Jakarta. The techniques used to collect data are interviews, questionnaires, observation Integrated Learning;.
and documentation. Data v alidity is tested with credibility, transferability, 2013t Curriculum
dependability, and comfortability. The model developed will be validated using the

Delphi technique. The result of this research is the discovery of the model and device-

based supervision model of professional competence of primary teachers in integrated

learning. The long-term goal of this research is to improve the teachers’ competence

and the supervision quality for primary teachers in integrated learning

Supervision;
Primary Teacher

Introduction

One of the main factors to determine the quality of education is the teacher. Efforts to improve the
education quality should start from the teacher. In fact, the results of teacher competence test in 2015 have
not met expectations. Further reason is a curriculum change where elementary schools are required to
implement thematic learning. This means that an elementary school teacher should have a complete
mastery of material on all subjects in elementary school. In fact, not all elementary school teachers have a
Primary School Teacher Education background.

Usman (2009) stated that teachers are closely related to the quality of school graduates and he also
suggested that the quality of teachers are considered as the defining factor of school output quality. Hill
(2005) states the competence of teachers is very influential on the achievement of first and last class student
learning outcomes. In fact, the result of the competency test of teachers has not been satisfying and the
results of national examinations with high scores are not precise to be used as a benchmark for teachers
because there may be other factors that influence them.

One effort to improve the quality of teachers is to carry out supervision, Supervision of a
supervisory action that must be implemented in schools to be used by teachers to improve themselves and
refine the plan if the teachers find errors in the field. On the other hand, the supervision function becomes
a standard for teachers to measure their performance and to improve their competence.

Supervision is important as one way to improve and improve the quality of learning. Teachers need
supervision to improve their teaching skills. Improvement of teachers teaching ability have significant effect
on student achievement. Supervisors are seen close to the teacher, but unfortunately the teacher has his
own thoughts on the supervisor, even on the other hand the results of supervision is also in doubt.
Supervisor and teacher seemed to be in two opposite poles. The teacher views the supervisor as a person
who creates fear and stress, is interrogated and like creating punishment for the teacher. On the opposite,
the supervisor thinks that interrogating teachers will never come to an end.

Dodeen (2012) stated: “teachers should be prepared to teach all the topics, they should continuously
participate in professional development programs”. Teachers should be ready to teach all topics and teachers
should create a sustainable professional development program. Teachers must participate in the continuing
professional program. The continuous professional development program aims to solve problems in
learning. Teachers cannot create the program itself, the teachers need the help of someone else who is
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considered to have more competence than himself. Other people who are considered to have more
competence than teachers are principals and supervisors who act as supervisors. Various studies conclude
that supervisors have close relationships with teachers, but teachers think that supervisors have a prejudice
that teachers are incompetent about the subjects being taught. Supervisors are seen to perform inspection
skills, be judgmental and have dominance from the point of view of ivory towers. Teachers also have doubts
about the supervisor's supervisory results. This means teachers and supervisors are on two opposing
camps.

Supervision is an activity which must be implemented in the of education process. In the
implementation of supervision in Indonesia, inspectors, observers and heads of education units (principals)
serve as supervisors. In fact, the implementation of supervision is not in accordance with expectations
because the requirements of competence, recruitment and selection patterns, as well as evaluation and
promotion of supervisory positions do not reflect the great attention to the importance of implementation
of supervision on the root of education is the interaction of teaching and learning in the classroom.

In the 2013 Curriculum, thematic learning is used in elementary school. Thematic learning is
learning that is packaged in the form of themes based on the content of several subjects that are combined
or integrated. The theme is a container or vehicle to introduce various material concepts to the students
thoroughly. Thematic is provided with the intention of uniting curriculum content in units or intact units to
make the pursuit of the learning meaningful, full of values and easily understood by the students.

Thematic learning is one of the approaches in integrated learning (integrated instruction) which is
a learning system that allows students, both individually and in groups, actively explore and discover the
concept and principles of science holistically, meaningful and authentic.

Integrated learning is oriented to the learning practices that meet the needs and development of
students. This approach departs from the theory of learning to reject the practice or memorization process
(drill) as the basis for the formation of children's intellectual knowledge and structure.

Thematic learning model is a learning model that uses a thematic approach that involves some
content of the subject to provide meaningful experiences to the students. The focus of attention in thematic
learning lies in the process that students take when trying to understand the content of learning in line with
the forms of skills that must be developed.

In practice, this thematic approach is based on a theme chosen and developed by teachers with
students with due regard to their relevance to the subject content. The theme is the main idea or idea that
is the subject of the conversation (Poerwadarminta, 1983). The purpose of this theme is not only to master
the concepts in a subject, but also to the concepts of other lessons.

The implementation of thematic learning in elementary school makes the implementation of
supervision increasingly ineffective. Supervisors do not have sufficient time to supervise along one lesson
because of tasks and occupations.

Based on these thoughts and facts, a model of appropriate supervision development in elementary
school in thematic learning is needed. A more sophisticated expectation is in parallel to improve the quality
of education in Indonesia.

Method

This research is designed with research and development approach. Based on the concept of
research and development developed by Gall, Gall and Borg (2003). Sugiyono (2008: 298), Sukmadinata in
Musadad (2013: 132). Research and development developed in this research consists of three stages:
preliminary study stage, development stage and validation stage.

The focus of the exploratory study in this study is the Competency-Based Professional Teacher
Elementary Supervision Model on Thematic Learning in the Curriculum 2013 with a qualitative approach.
According to Lofland and Lofland in Moleong (2012: 157) The source of data in qualitative research is the
words and the rest of the action is additional data in the form of documents and others. In this study, the
data types are divided into: (1) words, (2) written data sources, (3) photos, and (4) data (4) statistics.

The research was conducted in Palmerah Subdistrict by taking samples of Head of District III. Data
collection using interview technique, questionnaire and document study. Data analysis techniques are
conducted simultaneously with data collection. The data analysis technique used is qualitative description.
Miles and Hubermana in Sugiyono (2011: 334) stated that the qualitative data analysis is done interactively
by data reduction process, display data and conclusion drawing / verification.

The data validity test consists of credibility test (internal validity), dependability test (data
reliability), transferability test (external validity / generalization) and comfirmability test (objectivity). The
credibility test is conducted with extension of observation, increased persistence in research, triangulation
and discussion with peers and member check (Sugiyono, 2011)
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Results and Discussion

Based on the data obtained in the field, can be made empirical model of supervision of elementary
school teachers. Furthermore, the model design was developed from the exploration of empirical models in
the field and literature review. Based on the findings and Focus Group Discussion that has been done, the
improvement of Professional Competence Based Design Supervision Model. The FGD was attended by
Supervisors and Principals. The result of the FGD is a hypothetical model. The final model is obtained by
conducting expert test using Delphi technique. In this study, Delphi techniques are used with the aim of the
experts making decisions about the feasibility and applicability of the model.

The model has a supervision program planning component consisting of needs analysis,
programming and program design. Program planning is made with teacher initiative. Supervisors consist
of supervisors or principals, may request input from senior teachers and learners to improve the objectivity
of supervision. Senior teachers in this model of supervision are elementary school teachers with the
following criteria: 1) being an active primary school teacher in a school where the teacher is teaching or an
elementary school teacher from another school active in KKG activities; 2) have teaching experience or
working period of 5 to 10 years or 10,000 hours; 3) have commitment and motivation to assist the
improvement of the competence of elementary school teachers; And 4) able to provide an objective
assessment and input.

Instruments used in Competency-Based Supervision Models of Teacher Professionals in Thematic
lessons are: 1) Classroom observation instruments as supervisor's guidance perform class observations to
determine needs analysis; 2) Instrument of professional competency test to map the mastery of teacher
material. Instrument of professional competence test containing questions to map teacher weakness. The
questions in this professional competency test are not like the ones on the national exam. The questions in
this instrument are questions that require a review of the minimum mastery indicator for elementary
school teachers; 3) Academic Supervision Instrument RPP Field to assess teacher ability in developing
syllabus; 4) Supervision Instrument Learning Activities to assess the ability of teachers to plan lesson
implementation; 5) Instrument Supervision of Administrative Assessment Learning to assess the ability of
teachers to implementlearning; 6) Academic Supervision Instrument of Classroom Teacher Administration;
7) Academic Supervision Instrument in the Evaluation of Learning Results; 8) Academic Supervision
Instrument of Classroom Management; and 9) Academic Supervision Instrument for Counseling Guidance

Procedures for the implementation of supervisory models based on the competence of teachers of
elementary schools on thematic learning are: 1) Teachers fill out the planning and supervision planning
sheet; 2) The teacher asks the supervisor to be supervised; 3) Teachers and supervisors have initial
meetings to determine needs analysis and planning; 4) The teacher performs a professional competency
test whose results are discussed with the senior teacher, the result is written a planning sheet and
supervision exercise; 5) Senior teachers conduct class observations using classroom observation
guidelines, the results are written a planning sheet and supervision implementation; 6) Supervisor
accompanied by a senior teacher supervises class visits and assesses teachers using instruments number 3
through number 9; 7) Supervisors and teachers hold discussions discussing the things found in supervision;
And 9) The teacher writes the results in the planning sheet and supervision implementation. In summary,
the flow of Supervision Model based on Professional Teacher Competency of SD on Thematic Learning in
Curriculum 2013 can be seen in Figure 1.
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Figure 1. The Flow of Supervision Model based on Professional Teacher Competency of SD on Thematic
Learning in Curriculum 2013

The execution time of the stages in this model are: 1) Class observation and supervision of class
visits conducted during teacher hours teaching, the class thatis observed is the class that will be used during
class visit; and 2) Other activities are conducted outside the teaching hours of teachers so as not to interfere
with teachers and teaching and learning activities in schools.

This model can be accomplished if the following conditions are met: 1) the steps in the model are
implemented correctly; 2) primary school teachers, senior teachers and supervisors have a high
commitment to improve the professional competence of elementary school teachers and 3) senior teacher
teaching schedules do not coincide with supervised teachers.

Conclusion

This supervision model has 3 main components: 1) needs analysis, 2) programming, and 3)
program implementation. This has both practical and theoretical implications. This model is the
development of existing models with the renewal of adding components: 1) initial meetings held on the
tutor's initiative; 2) professional competency tests; And 3) input from tutors or senior teachers and
learners.

The practical implications of the teacher-based professional competence-based supervisory model
on thematic learning in the Curriculum 2013 can be used as a reference policy in the context of teacher
development and can also be used as a reference to other theoretical constructions.

The theoretical implications strengthen the component in clinical supervision. Professional
competence tests strengthen the findings of Nuchiyah (2004); Sapkova (2013); Baumert, et al. (2010);
Zwiep and Benken (2013); Ball and Phelps (2008); as well as Hill and Ball’s research (2005) who said that
the academic ability of teachers will affect the performance of teachers, in the sense of good supervision
results about the professional competence of teachers will provide a good teacher performance in learning
that impact on improving student achievement.

On the other hand, theoretical implications undermine the results of research done by Balci, et al.
(2011), Collins (2004), Holland and Garman (2001) this supervision model anticipates the constraints
found in the research done by Balci, et al. (2011), Collins (2004), Holland and Garman (2001).

Recommendation

This model is the result of validation using Delphi Technique. This model requires a limited trial
and a wider trial. This model refers to the Supervision Model based on High Teacher Professional
Competency Based on the results of the assessment questionnaires in the limited trial schools and the

Meilani Hartono. (2017).
Journal of Education Research and Evaluation. Vol. 1 (3) pp.162-167. 165



broader test schools for the High School Competency Based Teacher Supervision Model conducted in
Pekalongan City obtained an average score for 11 aspects assessed for 91.67. This means that it can be
concluded that this model of supervision is effective (Hartono, M 2014). Referring to that, it is necessary to
conduct further research to conduct limited trials and broader trials to discover the effectiveness of the
Competency-Based Supervisor Model of Primary Teacher Teachers on Thematic Learning in the Curriculum
2013.
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