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Abstract 

 

Teachers for special needs children are needed in inclusive and also in special 

schools (SLB). In inclusive schools, teachers who teach special needs children 

usually the class teacher or subject teacher. They usually have general pedagogic 

educational background. They were not specialized in teaching exceptional 

children. While on SLB, teacher had educational backgrounds from special 

education pedagogic. Both of them were dealing with different characteristics and 

their respective obligations demands. This situation could become a stressor that 

could affect learning. This research is a descriptive study. Characteristics of the 

sample in this study are that teachers who are between 20 and 65 years old, men 

and women, who teach at the elementary nation Inclusion and SLB. Participants 

obtained by the accidental sampling method were 67 people. Study showed that 

their stressor was from specific events relating to work.  Source of their mild 

stress was setting time balance between personal time and work. A manifestation 

of stress occurs in the form of fatigue arising with regard to the perceived 

pressure. To reduce or minimize the stress that arises, necessary training and 

seminars to enrich their knowledge were needed, their also need good 

communication between the teacher and the school and build tolerance among co-

workers. 
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Introduction 

Being a teacher for children with special needs is one of the professions 

which cause high stress. Teacher for special education usually enjoys challenges 

in handling children with special needs (Anak Berkebutuhan Khusus). The teacher 

also has a chance to build close relationship with the children.  This profession is 

usually appreciated, yet it also consumes energy physically or even emotionally 

("Teacher-Special Education", 2009).  A study conducted by Ken Mrozek shows 
that teacher is one of the professions which can cause stress. It is shown from the 

turnover percentage which is higher, compared to other social professions, such as 

translator and social worker.  Specifically, according to turnover percentage, 

children with special needs teacher has high percentage to leave his/her jobs 

compared to other teachers, such as Homeroom teachers, Math teachers, Science 
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teachers, Elementary School teachers, English teachers and Social teachers (in 

Mrozek, n.d.). 

In Indonesia, a teacher of children with special needs’ is able to teach in 

special educational institutions, namely a special school (SLB) and inclusive 

school.  SLB is a school designed for children with special needs from one type of 

disorders ("Mengenal Pendidikan", 2006). On the other hand, inclusive school is a 

school employing educational system in which children with special needs can 

learn together with normal children using many facilities in that school (Sanyoto, 

2006).  Inclusive Education is developed based on the basic principle that 

education is for all people.  Besides, the curriculum is compiled based on the 

children's needs including special needs’. Therefore, it needs flexibility, creativity, 

and sensitivity (Skjørten, 2001).  

In every special education service, teacher's role is a one of the factor which 

determines whether the learning process is success or not. Other factors are 

curriculum and learning strategy in class. Teacher is a human unit which is close 

to children in the daily education activities in school.  Sometimes, children see 

teacher as identity figure, so that teacher can guide and lead children in the 

learning-teaching activity, and then it finally determines whether the children can 

achieve the goals or not (Direktorat Pembinaan Sekolah Luar Biasa, 2006).  

Sudrajat (2008) states that a teacher should manage many things to support 

the learning process. The supporting things are formulating precise learning goals, 

selecting appropriate strategy or learning methods, giving guidance or counseling, 

facilitating and motivating students, assessing learning outcomes fairly, 

establishing a good interaction with the students, and creating conducive learning 

atmosphere. Creating conducive learning atmosphere depends on comfortable and 

fun learning conditions. 

A teacher in Special school is a teacher having educational background in 

Special Education Major. Those teachers have already had some competences and 

abilities to handle children with special needs.  On the other hand, teachers in 

inclusive school are homeroom teacher and subject teachers assisted by special 

education teacher. Based on the observation on 1 regular school which has one 

special student and 1 inclusive school, the teacher is not required to have special 

educational background.  

Allen and Schwartz (2001) state the same thing that the teacher in either 

inclusive school or special school should be able to handle children with various 

abilities.  According to Hargreaves, teacher's professionalism is exposed from the 

knowledge and ability in handling various students, and ability to support and 

develop each other. Moreover, teacher should be able to accept any criticism. This 

professionalism can generate positive emotion towards teacher (Troman & 

Woods, 2001). According to Woods and Jeffrey in the same source, teacher 

having positive emotion can inspire and motivate their students and also have 

close relationship. When teacher is not professional, the teacher will be led by 

negative emotion.  

Kyriacou states that a negative emotion involving pressure, restlessness, 

anger, depression, and frustration because of certain experience and working 

condition is called stress (Giddens, 2005). In a study of stress among teachers, 
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there are 4 factors generating stress, namely student's behavior, limited facilities 

and time, less appreciation, and bad relation with other teachers (Kyriacou & Pei, 

2004).  Those things affect teacher's performance in the learning process.  In 

school, manifestation which is not routed properly can induce careless or even 

aggressive attitudes towards colleague or students (Tsai, Fun & Chow, 2006).  

Therefore, researcher is interested in analyzing the description of stress 

source and manifestation experienced by teachers of inclusive school and special 

schools. Thus, it can help teachers to identify the source and manifestation stress. 

The research question is: How are stress source and manifestation towards special 

needs’ teachers in inclusive schools and special schools depicted?  

This study is descriptive research aiming to discern the description of stress 

source and manifestation towards special needs’ teachers in inclusive school and 

special school. This study gives contribution towards the development and 

improvement of inclusive and special schools in Indonesia. This study provides 

information for teachers in inclusive and special schools regarding the depiction 

of stress that teachers experience.  This study also provides knowledge regarding 

the source of the teacher's stress so that they can design appropriate strategy for 

coping with the stress.  Besides, this study can give suggestion towards engaged 

parties, such as headmaster and parents.  

 

Method 

This study is a descriptive research since the researcher intended to see the 

depiction of stress source and manifestation towards special needs’ teachers in 

inclusive and special schools.  This study employed quantitative and non-

experimental approach since the researcher cannot manipulate the variable.  

The researcher wanted to discern the depiction of stress source and 

manifestation towards special needs’ teachers in inclusive and special schools. 

Thus, stress becomes the variable in this study.  Operational definition of stress 

towards special needs’ teachers in inclusive and extraordinary teachers is the total 

score of items in every domain which represent source and manifestation from 

uncomfortable experience. And then, it generates a negative emotion such as 

anger, frustration, restlessness, depression, and tense as a result of interaction 

because of teaching special needs’ in inclusive and special schools.  

The subjects in this study were special needs’ teachers in inclusive and 

special schools having some criteria as follows: a. Subjects were homeroom 

teacher or subject teachers or special education teachers in inclusive schools and 

SLB and b. Subjects had at least one or more students categorized as children with 

special needs in one class. The numbers of subjects in this study were 31 subjects 

in SLB and 36 subjects in inclusive school. 

Inclusive schools as the subject were public schools since these public 

schools had the same characteristics. Since the operational schools were paid by 

government, all supporting facilities will be similar. On the other hand, the special 

schools were private schools.   

The data were collected through accidental sampling method, which is 

included as non-random sampling as the data collection technique.  In this 

technique, the subjects are selected based on the location of the population, yet 
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they still meet the characteristics that researcher wants (Kumar, 1999). In this 

study, researcher visited the inclusive and special schools to ask teacher to fulfill 

the questionnaire. 

The instrument used is Teacher Stress Inventory (TSI) to measure stress 

towards special needs’ teachers in inclusive and special schools.  TSI is an 

instrument to identify the stress source and its manifestation towards the stress. 

The domains in the instrument are Professional Investment, Time Management, 

Work-related Stressors, Discipline and Motivation, Professional Stress, 

Behavioral Manifestations as extended stress manifestation (Ritz, 2009 & Olivier, 

2003).  Domains of Manifestation towards stress are Emotional Manifestations, 

Gastronomical Manifestations, Cardiovascular Manifestations, and Fatigue 

Manifestations (Ritz, 2009 & Olivier, 2003).   In TSI, those ten factors are 

represented in 49 items using 5 scales, namely do not very agree, do not agree, 

neutral, agree, and very agree.  In this study, Reliability examination employed 

Cronbach’s Alpha, 0.903.   

 

Results and Discussion  

Description of Demography Data 

Seventy-one questionnaires were distributed to 8 schools (Inclusive school 

and Special School). Out of 71 questionnaires, 4 questionnaires were not used as 

the data.  Overall, 67 questionnaires were used as the data.  The following table 

shows demography description of subjects. 

 

Table 1. The Description of Subject Demography Data 

 

Age 
Inclusive Special school Total 

f % f % 

21-25 2 10,5 1 3,2 3 

26-30 1 2,8 2 6,5 3 

31-35 2 10,5 4 12,9 6 

36-40 5 13,8 2 6,5 7 

41-45 6 16,6 9 29 15 

46-50 11 30,5 9 29 20 

51-55 7 19,4 3 9,7 10 

56-60 2 10,5 0 0 2 

61-65 0 0 1 3,2 1 

      

Sex 
Inclusive Special school Total 

f % f % 

Female 30 83,3 22 71 52 

Male 6 16,7 9 29 15 

      

Work experience 

Work experience 

(in years) 

Inclusive Special school Total 

f % f % 

0 – 5 20 55,6 3 9,7 23 

6 – 11 16 44,4 3 9,7 19 

12 – 17 0 0 9 29 9 

18 – 23 0 0 7 22,6 7 

24 – 29 0 0 7 22,6 7 
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30 – 35 0 0 1 3,2 1 

36 – 41 0 0 1 3,2 1 

      

School grade 
Inclusive Special school Total 

f % f % 

I 4 11,1 6 19,4 10 

II 3 8,3 2 6,5 5 

III 8 22,2 4 12,9 12 

IV 8 22,2 4 12,9 12 

V 6 16,6 8 25,8 14 

VI 7 19,4 7 22,6 14 

      

Educational Background 

Inclusive Special 

school 

Total 

f % f % 

S1 PLB 1 2,8 19 61,3 20 

D1 PLB 0 0 2 6,5 2 

D2 PLB 0 0 1 3,2 1 

D3 PLB 0 0 2 6,5 2 

S1 PGSD 14 38,9 0 0 14 

D2 PGSD 6 16,7 0 0 6 

S1 PAK 1 2,8 1 3,2 2 

S2 PGSD 0 0 1 3,2 1 

S1 PENJASKES 0 0 1 3,2 1 

D2 PENJASKES 1 2,8 0 0 1 

S1 MATEMATIKA 0 0 1 3,2 1 

S1 BAHASA INDONESIA 2 5,5 0 0 2 

S1 BAHASA INGGRIS 4 12,9 0 0 4 

D3 SEKRETARIS 0 0 1 3,2 1 

S1 IPS 1 2,8 0 0 1 

S1 TEKNIK PERTANIAN 1 2,8 0 0 1 

S1 BK 1 2,8 0 0 1 

D3 AKUNTANSI 1 2,8 0 0 1 

S1 PKN 1 2,8 0 0 1 

D3 PMP 1 2,8 0 0 1 

SMA 1 2,8 2 6,5 3 

      

Number of students 
Inclusive Special school Total 

f % f % 

1 17 47,2 0 0 17 

2 9 25 0 0 9 

3 5 13,9 8 25,8 13 

4 3 8,3 12 38,7 15 

5 1 2,8 4 12,9 5 

6 1 2,8 2 6,5 3 

7 0 0 2 6,5 2 

8 0 0 1 3,2 1 

11 0 0 2 6,5 2 
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Table 2. The Description of the Numbers of special needs’ Variation and 

Characteristic in 1 Class 

 

Special needs  
Inclusive Special school 

Total 
F % f % 

1 type 15 41,7 30 96.8 45 

2 types 17 47,2 1 3.2 18 

3 types 4 11,1 0 0 4 

      

Characteristic  

Inclusive Special 

school Total 

F % F % 

Visual impairment 0 0 0 0 0 

Hearing impairment 1 1.6 8 25 9 

Physical impairment 1 1.6 0 0 1 

Gifted 0 0 0 0 0 

Intellectual disorder 2 3.3 23 71.9 25 

Slow learner 32 52.5 0 0 32 

Learning difficulty 17 27.9 0 0 17 

Communication disorder 2 3.3 0 0 2 

Behavior problems 1 1.6 0 0 1 

Others  5 8.1 1 3.1 6 

 

This section shows the calculation based on the source of stress from 36 

questionnaires in inclusive school and 31 questionnaires in Special School (SLB). 

 

The Description of Comparative Stress Source 

 

Table 3. The Description of Comparative Stressor in Inclusive School 

 

Stress 

level 

Professional 

Investment 

Time 

Management 

Work 

Related 

Stressor 

Discipline & 

Motivation 

Professional 

Stress 

Mild 25 (69.4%) 29 (80.5%) 4 (11.1%) 26 (72.2 %) 13 (36.1%) 

Medium 11 (30.6%) 6 (16.7%) 30 (83.3%) 10 (27.7 %) 23 (63.9%) 

High 0 1 (2.8%) 2 (5.6%) 0 0 

 

It shows that Time Management domain has the highest percentage as a 

stressor of special needs’ teachers in inclusive school in the low level. In the 

medium and high level, Work Related Stressor has the highest percentage.  

 

Table 4. Description of Comparative Stressor Source in Special school 

 
Stress 

level 

Professional 

Investment 

Time 

Management 

Work Related 

Stressor 

Discipline & 

Motivation 

Professional 

Stress 

Mild 23 (74.2%) 27 (87.1%) 11 (35.5%) 24 (77,4 %) 17 (54.8%) 

Medium 8 (25,8%) 4 (12.9%) 18 (58%) 6 (19,3 %) 14 (45.2%) 

High 0 0  2 (6.5%) 1 (3,2 %) 0 
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It shows that the stressor of mild stress in special school is Time Management. 

Meanwhile, Work Related Stressor becomes the source of medium and high 

stress.  

 

Table 5.  The description of Comparative Stressor in Overall  

 
Stress 

level 

Professional 

Investment 

Time 

Management 

Work Related 

Stressor 

Discipline & 

Motivation 

Professional 

Stress 

Mild 48 (71.6%) 56 (83.6%) 15 (22.4%) 50 (74.6 %) 30 (44.8%) 

Medium 19 (28.4%) 10 (14.9%) 48 (71.6%) 16 (23.8 %) 37 (55.2%) 

High 0 1 (1.5%) 4 (6%) 1 (1.5 %)  0 

 

The table shows that Time Management becomes the stressor of mild stress.  

Meanwhile, the stressor in the medium and high levels is Work Related Stressor.   

 

The Description of Comparative Stress Manifestation 

This domain is measured through close-ended questions using Never, 

Seldom, Often, and Always scales.  This section provides the calculation of 36 

questionnaires in inclusive school and 31 questionnaires in SLB based on domain 

in the form of stress manifestation.  

 

Table 6. The Stress Manifestation Forms in Inclusive School and SLB 

 

Domain 
Average score 

Significance 
Inclusive Special school 

Behavioral Manifestation 1.042 1.113 0.013 

Emotional Manifestation 1.507 1.734 0.774 

Gastronomical Manifestation 1.375 1.612 0.006 

Cardiovascular Manifestation 1.625 1.532 0.586 

Fatique Manifestation 1.763 1.935 0.471 

 

It shows that fatigue manifestation has the highest average score.  It means 

that physically response such as fatigue is the most frequent manifestation 

experienced by special needs’ teachers in inclusive school.  Meanwhile, 

behavioral manifestation has the lowest average score.  It means that 

manifestation which is seldom emerged is behaviors such as consuming sedative 

and alcohol. The significant differences are in behavioral manifestation and 

gastronomical manifestation domains.  

 

Discussion 

The result of this study shows that there is similarity towards stressor and 

manifestation experienced by special needs’ teachers in inclusive schools and 

special school (SLB). The most interesting thing is special needs’ teachers 

experience medium and high stress because of specific jobs as teachers, such as 

teaching preparation, workload, classroom size, administrative task and 

responsibility towards school.  On the other hand, time management between 

individual and educator activities becomes the cause of light stress.  It is related to 
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additional time given to work on additional task as teacher. Usually, it is related to 

the excessive workload.  A teacher who cannot have personal time usually 

experiences stress higher than the others (Boyer-Colon, 2009).  The result of this 

study is different from what Boyer-Colon (2009) has stated.  The results show that 

special needs’ teachers can manage their personal time well although they face 

pressure and demand beyond their abilities.  

In inclusive school and special school (SLB), a good time management is 

related to the teaching length, or the experience length as special needs’ teacher.  

Someone can be easier to manage his/her time if they have already accustomed to 

that.  According to Dr. Gersten, (in Giddens, 2005) teacher has stress when the 

teacher has little experience to handle students with various abilities. The majority 

of the teachers as subject in special school had 12-29 years of experience.  

Meanwhile, the teacher in inclusive school has 0-11 years of experience.  The 

time experience in inclusive school is still short since inclusive school is still new 

in Indonesia, starting around 2004-2005 (Mengenal Pendidikan Inklusi, 2006).   

The unprepared matter upon specific demands in work makes teacher feel 

stress. In inclusive school, the unprepared thing is an effect of the changing 

curriculum from homogeny class into heterogenic class. This changing is needed 

since heterogenic is one of the characteristics in inclusive school as suggested by 

Sapon-Shevin. In this case, teacher needs adaptation and when teacher cannot 

adapt, they will experience stress (Mengenal Pendidikan Inklusi, 2006). 

Adaptation will be difficult when there is no sufficient knowledge related to the 

job or work. Thus, training upon special needs’ is needed.  During this time, 

teachers still had difficulties to explain the concept of the subjects since the 

assigned teacher, notably non special education teacher, experiences some 

limitation in articulating a concept from a subject to the students with special 

needs ("Pendidikan Inklusi belum memadai", 2011). The subjects in inclusive 

school were homeroom teachers. The special education teacher (Guru 

Pendamping Khusus) as subject teachers was only one since GPK was not always 

provided in the school.   

Meanwhile, in special school (SLB), the lack of preparation in handling 

specific demands is related to the numbers of special needs’ in 1 classroom.  The 

numbers of special needs’ in one classroom were between 3-11 students.  The 

more numbers of special needs’ in the class, the more responsibilities for teaching 

preparation, workload, class size, and administrative task are needed.  In SLB, 

there was no teacher assistant in 1 class.  As well as inclusive school, teachers in 

SLB still need training.  Based on the data, the majority of special needs’ teachers, 

in both inclusive school and SLB, have not had any seminar or training related to 

special needs’.   

Based on the calculation, the majority of special needs’ teachers, in both 

inclusive school and SLB, experienced fatigue manifestation.  It means that the 

most frequent manifestation which emerges towards special needs’ teachers is the 

form of physical response, fatigue.  Meanwhile, the minority experienced 

behavioral manifestation such as consuming sedative or even alcohol. Whatever 

the form of manifestation is, the most important thing is how to solve it.  The form 

of manifestation which is left for a long time can cause serious pathology 
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symptoms. Moreover, it can cause self-destructive behavior, such as suicide.  In 

the school, the manifestation which is not routed can cause careless or even 

aggressive behaviors towards colleagues or students (Tsai, Fung and Chow, 

2006).  

In this study, the researcher realizes that there are still many imperfections, 

such as the unfair distribution of subject sampling, especially in the inclusive 

schools.  It is because inclusive school is not located in every region.  Other 

imperfection related questionnaire distribution is researcher had to leave the 

questionnaires at school as suggested by the school.  It makes the researcher 

cannot directly give clear explanation towards questionnaires.  Should the 

imperfections above resolve, it can give better result for this study.  

 

Conclusion 

 There are three conclusions that can be drawn from this study. First, there is 

a similar light stress experienced by special needs’ teachers in Inclusive School 

and SLB regarding how teachers balance their time and activity as educators 

(Ritz, 2009).  It also includes time to calm them, time to prepare, and other needed 

times (Oliver, 2003). Second, there is a similar trait of medium and heavy stress 

experienced by special needs’ teachers in inclusive school and SLB regarding 

specific events related to their jobs (Ritz, 2009).  For instance, teaching 

preparation, workload, classroom size, administrative tasks and responsibility 

towards school (Oliver, 2003). Third, the most frequent manifestation emerging in 

inclusive school and special school is fatigue regarding stress (Ritz, 2009). One of 

the forms is sleep disorder (Oliver, 2003).  

 As for the recommendations, it is better to increase the the number of 

special needs teachers, more heterogonous in special needs’ characteristics, more 

even distribution in every regional in Jakarta to achieve more various descriptions. 

The direct instruction in filling the questionnaires is needed to anticipate 

misinterpretation within subjects.  After collecting the data through questionnaire, 

interview is needed to investigate in depth the stress source and manifestation 

conducted by the teachers. In addition, it aims to add stress coping to depict better 

description.  Developing the instrument, especially the behavioral manifestation 

domain should be more relevant and in line with the condition in Indonesia. 

 Regarding inclusive schools, it is good if government or school can provide 

training or seminar to enrich teacher's knowledge, especially, related to inclusive 

education such as curriculum or teaching method development.  From teachers, 

they have to have willpower to learn about inclusive since it is still new in 

Indonesia.  They also have to be open-minded to accept new information related 

to teaching special needs’ since it may be different from their experiences. For 

special schools, the government or school is expected to provide training or 

seminars to enrich teacher's knowledge with much new information related to 

children with special needs, such as device development which can support every 

student needs.  From teachers, they have to communicate every uncomfortable 

things to school, for example, providing facilities for teaching preparation. For 

both schools, all teachers are expected to establish tolerance among colleagues so 
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that they will establish empathy.   Finally, colleagues can help each other to solve 

stress. 
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