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ABSTRACT

The objective of the research was to investigate the effect of applying dictogloss-
teaching strategy on the students“ achievement recount text. The objective of thestudy
was to investigate wheter dictogloss strategy significantly effect on thestudents |,
achievement in writing recount text. Dictogloss teaching strategy helps the students to
write independently and this strategy would help the students to find their own topic and
ideas about what they would write. The population was the 2015/2016 students of SMA
AR-RAHMAN MEDAN which consisted of 60 students in two classes. They were divided
into two groups: 30students for experimental group then 30 students for control group.
The experimental group was given treatment by dictogloss teaching strategy and control
group was taught by analysis control model. The instrument of the reseach was an writ-
ten test. To know the students” achievement in writing there were some criteria as fol-
lows: Content, organization, vocabulary, language use and mechanics. The t-test, formu-
la was implemented to find out the t-observed value of both groups as the basis to test
hypotesis of this reseach. The result ofthis reseach showed that the t-observed value was
greater than the t-table in which tobs was 2.40 and ttable 1.6. It shows that tobs>ttable
(2.40 > 1.6). The hypotesis was accepted. It means that there was any significant effect
ofapplying dictogloss teaching strategy on the students” achievement in writing recount
text.
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INTRODUCTION

Teaching English is not easy,
English teachers should not only
master thelanguage, but they Should
also be able to make their students
learn.Communication is an activity of
expressing or sharing thoughts, ide-
as, feelings,and information to other
people. There are two ways of com-
munication, namelywritten and oral.
When something is communicated
or conveyed in a writtenform, it is
called writing. Writing skills are spe-
cific abilities which help studentsput
their thoughts into words in a mean-
ingful form and to mentally interact
withthe message.

Now days, Students of Senior
High School are claimed not only to
be ableto speak but also to write in
English based on the -curriculum
called EducationalUnit Oriented Cur-
riculum (Kurikulum Tingkat Satuan
Pendidikan) which requiresstudents
to be able to write various kinds of
texts. The students must be able
towrite effectively because they per-
form their writing skill throughout
their life forthe academic and occu-
pational purposes such as compos-
ing simple stories,writing social let-
ters, papers, theses, and so forth.
Because of that, writing is anim-
portant skill to be learned.

In fact, when the reseacher
made an observation in SMP Negri
19Medan,Jalan Ayahanda ,Agenda
no 34 Medan. the reseacher found
that learningwriting was still in prob-
lem. It was proved by the students"
achievement in writingthat was still
low. Many students still got scores
under the standard. Most of thestu-
dents had difficulty in writing. They
did not know how to build sentences
thatare grammatically correct, had
no ideas to express, and lack of vo-
cabulary.

Siahaan (2008:215) expresses
writing as a psychological activity of
thelanguage user to put information
into written form. Acording to Harmer
(2004:79) writing is a form of co-
munication to deliver throught or to
express feelingthrough writen form.
Another definition of writing is pro-
posed by Nation (2009:112) who
states that writing is an activity that
can usefully be prefared for bywork
in other skills of listening, speaking
and reading. This preparation can
makeit possible for words that have
been used receptively to come into
productive use.

Dictogloss is a teaching of dicta-
tion method that can be used for
teachingwriting cooperativelly. Dic-
togloss is a classroom dictation ac-
tivity where learnerslisten to a pas-
sage, note down key words and than
work (Vasiljevic, 2010:
41).Dictogloss technique is an inte-
grated-skills technique for language
learning inwhich students work to-
gether to create a reconstructed ver-
sion of a text read tothem. The re-
seacher would like to apply dicto-
gloss technique because thistech-
nigue provides environment for stu-
dents to practice their writing skill
andeven in the other language skills
(listening, reading, and speaking).
Dictoglosstechnique helps students
to create ideas which make students
easier to write andteaches students
about vocabulary and grammar in
context, which makes grammarlearn-
ing more purposeful and meaningful.
Because of that, students will be-
motivated and interested in learning
writing recount text by using dicto-
glosstechnqiue.

METHOD OF RESEARCH

This research was conducted
at SMA AR-RAHMAN at JI. Brigjend.
H.Abdul Manaf Lubis d/h JI. Gaperta



Ujung No 58 Medan, Sumatera
utara,Indonesia. The research was
conducted during the academic year
2015/2016. Thereason for choosing
this school because from the experi-
ence in teaching practice ,the re-
searcher found out the problem in
their achievement in English learn-
ing,especially in writing skill. The
population of this research was the
students X second year in SMAAR-
RAHMAN MEDAN in academic year
2015/2016, which consisted of
twoclasses. There were two classes
of XI-1 and XI-2. Each class consist-
ed of 30students for XI-1 and 30 for
XI-2. So, the numbers of students
were 60 students.This case was
suggested by Arikunto (2010:173) “ if
the population is less thanl100, it is
better for the researcher to take all of
them. But, if the number ofpopulation
is more than 100, the research takes
10%-15% or 20 %-25% or moreas
sample”. So, in this research, it was
taken 60 students as sample which
willdivided X-1 as experimental
group and X-2 as control group.

This study was conducted by
using experimental design which ap-
plieddescriptive quantitative method.
This means that treatments would
follow theconcept. This study was
conducted two groups, namely: an
experimental and acontrol group.
The experimental group received
treatment using DictoglossTeaching
Strategy, while the control group re-
ceived by using Analysis Con-
trolModel.

This research consisted of
both qualitative and quantitative data
collection.The qualitative data are in
the form of opinions from the re-
search participants.The gquantitative
data are in the form of scores that
are collected from the pretestand the
post test. The data was collected
from some techniques used. Those-

techniques used are described as
follows:

1. Pre-Test

At first, students in the control
group (X-2) and the experimental
group (X-1) wasgiven the pre-test
with same in both of group. The test
was used essay test. Pre-test was
aimed to know how much score writ-
ing they have master or how
muchtheir beginning ability before
doing the treatment. After that, the
scores wascollected from of both
groups and then treatment was giv-
en.

2. Treatment

Treatment was given after get-
ting the pre-test scores. Treatment
which was givenin the experimental
group is Dictogloss Teaching Strate-
gy with the followingprocedures:

a. The teacher asked the student
whether they was already
known aboutDictogloss Teach-
ing Strategy. The teacher give
the example kind ofrecount text.

b. The teacher explained about
Dictogloss Teaching Strategy,
its structureand its purpose.

c. The teacher gave the example
of many kinds recount text on a
piece ofpapeer and ask the stu-
dents to read general strucre re-
count text.

d. The teacher asked the students
to do exercises in their books to
makeabout reciount text.

e. The teacher asksed the stu-
dents to do test.

3. Post-Test

After doing the tretment, exper-
imental group and control group was
givenpost-tes with the same test as
pre-test. The test was used essay
test. Its maens toknow the effect of
treatment which was used in each



group. After that, the score of post-
test was collected from different
group withdifferent treatment but the
same pre-test and post-test. Then
the score wascoleccted, analyze,
and calculated by use descriptive
quantitative method.

The data of this research was
collected by using test. The test
based on thetopic given by re-
searcher, it was essay test. The test
was in the form of writingparagraph,
it was journal writing based on free
topics. The students choosed oneof
the topics.To describe the students®
achievement in writing there were
some criteriaconsidered. According
to Hughey (1983:141) there were
five component scales inscoring stu-
dents® writing, namely content, or-
ganization, language use, andme-
chanics. The specific criteria would
be described in greater detail in the-
following:

1) Content
The score of content depends
on the students" ability to write
ideas,information in the form of
logical sentences.

2) Organization
The organization refered to the
students" ability to write the ide-
as,information in good logical
order. The topic and supporting
sentences wereclearly stated.

3) Vocabulary
Vocabulary refered to the stu-
dents" ability in using word or id-
iom toexpress idea logically. It
refered to the ability to use the
synonym, antonym,prefix, and
suffix exactly.

4) Language Use
It refered to the students” ability
in writing the simple, complex
orcompound sentences correctly
and logically. It also refered to
the ability to useagreement in
the sentences and some other

words such as nouns, adjec-
tives, verband the time signals.
5) Mechanics
Mechanics refered to the students®
ability in using words appropriate-
ly,using function correctly. Para-
graph and text could be read correct-

ly.
Techniques of The Data Analysis

In analyzing the data, some
techniques will taken as follow: Sudi-
jono(2010 :282) stated that to test
the hypothesis:

1. Reading the students® sample
answer

2. Identifying the students" answer

3. Scoring the sample answer

4. Listing their scores in two scores
tables: first for experimental
group scores asX Variable and
control group scores as Y Vari-
able

5. Measuring Standard Deviation
of variable X and Y by using the
followingformula:

Y x2 .
SD, or SD, = Tfor variable X

| Zy? :
SDy, or SD, = _|==—for variable Y
N

6. Measuring the correlation be-
tween both variable by using the

following:
SD? SD2
SEy1= ——=SE};,2= ——
M1~ g — M22 Myt

7. Finding out the error of Standard
Deviation between Mx and My
using thefollowing formula:
SEMI—MZ:\/SEMZZ + SEMZZ

8. Testing the hypothesis by apply-

ing T-test:
M;-M,
TO = o ——
SEm1-Mz

X2 = Total Score of (X;_X;)?
Y? = Total Score of (X,_X,)?
Note:



e SD, : Standard Deviation of
Experimental Group

e SD, : Standard Deviation of
Control Group

e X2 :Total Score of (X;_X;)?

e Y?:Total Score of (X,_X;)?

e nl : Total Sample of Experi-
mental Group

e n2 : Total Sample of Control
Group

o SEy; : Correlation in Experi-
mental Group

e SEy, : Correlation in Control
Group

o SEy; - SEvmy : The Error Of
Standard Deviation

e TO : Test Observation

Testing the Hypothesis

In this research, statistical was
used to decided whether the hy-
pothesisaccepted or rejected. The
hypothesis formula is:

Ho =X; =X, or X;>X,
Ha =X;<X,

X! =Calculationg Finding of Ex
perimental Group

X2 = Calculationg Finding of Con-
trol Group

M, —M,
TO = ————
SEM1-Mz

RESULT AND FINDINGS

Based on the result of this re-
search, it was proved that Theme
BasedTeaching Approach improved
students® achievement in reading
narrative text. Thedata showed the
mean score in pre-test was 50, 5.
After doing Theme BasedTeaching
Approach in Cycle | the mean score
was 69,25. Then, in Cycle |l
themean was 80,87. The finding of

this research showed that Theme
based TeachingApproach improved
students® achievement in reading
narrative text. Theresearcher also
analyzed qualitative data to support
the research finding beside thequan-
titative data. The qualitative data
was organized from observation
sheets andinterview sheets. It was
indicated that the students given
their attitude andresponse during
teaching learning process. The stu-
dents become more motivatedand
attractive in learning narrative text.
Based on the result of the quantita-
tive and qualitative data, it was indi-
cated that the action and applying of
Theme BasedTeaching approach
significantly can improved the stu-
dents" achievement innarrative text.

DISCUSSION

This research was conducted
in one class which consisted of 40
studentsduring the cycles of Class
Action Research. It was accom-
plished in two cycles.Each cycle was
conducted in two meetings. Before
conducting Post test in the firstcycle,
the researcher did Pre-test to meas-
ure the students” achievement in
readingcomprehension of descriptive
text.This chapter covers the re-
search implementationand discus-
sion.

The form of the research result
involved qualitative and quantitative
data.The qualitative data was taken
from observation sheet, interview,
and diary note.The quantitative data
was taken from students" score in
multiple choice test.

1. The Qualitative Data

The qualitative data were taken
from: interview, observation
sheet,anddiary notes.

a). Observation Sheet



Observation was used to meas-
ure the level of students® activities
duringteaching learning process.
The observation was focused on the
situation ofteaching learning process
in which Theme Based Teaching
was applied; they werestudents” ac-
tivities and behavior, students" ability
in comprehending the test, andinter-
action between teacher and stu-
dents. It can be seen in the appen-
dix. From theobservation sheet, it
was written the note to describe the
students who were activeand enthu-
siastic in learning reading compre-
hension by applying Theme
BasedTeaching.

b). Interview

Interview was conducted to get
information about students® interest
inreading. There were two interview
sessions conducted. The first inter-
view wasdone before conducting the
research and the second one was
done in the end ofsecond cycle. The
researcher interviewed the English
teacher.

c). Diary Notes

In the diary note, the researcher
noted in the first meeting in cycle I,
thestudents have less interest in
learning English, especially in read-
ing. The students“achievement in
reading comprehension was low in
the class. From the first test, itwas
found that no students can get score
75 or above. It means that they felt-
difficulties to understand the text.
Most of them made noisy and dis-
turbed theirfriends when teaching
learning process. In the second
meeting, by applying themeTeaching
approach. The students listened se-
riously asked some question. In
thelast meeting, the students felt
more enjoyable and interested in
learning reading byimplementing
Theme Based Teaching, it was

proved from the result of their post-
test in cycle Il. The students® score
had been improved and all of them
passed thecriteria minimum com-
pleteness.

based teaching, all of the students
could understand what they were
studying.After giving the explanation
about narrative text, they were given
the task to bediscussed in the group.
They worked cooperatively but some
of the students didnot paid attention.
Based on the reflection in the first
cycle that had been done wasfound
that the second cycle had to be con-
ducted. It was expected that the re-
sult inthe second cycle would be bet-
ter than the first cycle. In next meet-
ing of the cyclell, the researcher
gave motivation and review about
implementing Theme Based.

2. The Quantitative Data

The quantitative data were
taken from the students in each cy-
cle. In thefirst meeting, pre-test was
applied to know the students” orien-
tation test. To knowthe improvement
of students, it can be seen from the
result of pre-test, test Cyclel, and
test Cycle Il.

2.1 Pre-Test

Pre-test was given before run-
ning to the treatment in Cycle I.
Theresearcher gave the test to all
students and the students answered
the test. The testconsisted of twenty
questions and one question was
scored five.From the table of pre-
test, the total score of students was
2020 and thenumber of students
who took the test was 40 students,
so the students” mean was:

Formula:X = %



From the analysis above, stu-
dents" achievement in reading com-
prehensionof narrative text was low.
The students® mean was 50,5, to get
know the numberof students who
were competent in reading compre-
hension test by calculatingwith the
following formula:

R
Formula: P= ¥x100%

0
P1 =-—x 100% = 0%
40

From the table analysis, the stu-
dents" achievement in readingcom-
prehension was low. The mean of
students was 40. Number of the stu-
dentswho passed in pre-test session
was 0 (0%). It can be concluded that
the students*achievement in reading
comprehension was still low.

From the explanation above,
students® achievement in read-
ingcomprehension was classified low
when conducting action research in
pre-test.So, post test 1 was contin-
ued in cycle I. in the post test | of the
first cycle, theanalysis can be seen
below:

Figure 1. Diagram of Pre-Test
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2.2Cycle |
The Activity of the First Cycle

The first cycle was conducted in
two meeting. Before the first cy-
cleconducted, the researcher gave
the test to measure how far the stu-
dents master inreading narrative
text. Firstly, they were difficult to un-

derstand the meaning ofnarrative
text, and they also look uninterested.
It was difficult for them to answerthe
multiple choice tests. That was the
situation that the researcher ob-
served in theclassroom. There were
many activities that were done in this
cycle. All theactivities were observed
by researcher as follow:

1. Planning
In planning, the researcher did:

a. Preparing the research instru-
ment which was used in teach-
ing  Englishthrough  Theme
Based Teaching Approach, they
were observationsheet, inter-
view sheet, example of narrative
texts completed withpictures,
and multiple choice tests.

b. After the instruments completed
in learning process, the re-
searcheralso prepared herself to
observe the situation in the
classroom whileteaching and
learning process was happened.

2. Action

Before applied the method, the
researcher stood in front of the stu-
dentsand started to attract the stu-
dents® attention, and asked their
knowledge aboutnarrative text. The
researcher explained about and how
to apply Theme BasedTeaching ap-
proach to improve their reading nar-
rative text. In applying ThemeBased
Teaching approach, the researcher
collaborated with the English teacher
tochoose one theme; it was narrative
text to be taught to the students. The
researcherintegrated the theme nar-
rative text with the students® envi-
ronment and othersubject. The re-
searcher told about some examples
of narrative texts. Then theteacher
analyzed the generic structure,
characters, plot and setting and the
eventsthat happened in the text. At



the last, the researcher divided the
students into eightgroups in which
each group consisted of five stu-
dents. The researcher asked themto
find the generic structure and to ana-
lyze what the main topic of the text
was.Finally, the students were given
multiple choice to be answered.

3. Observation

Before the researcher applied
Theme Based Teaching Approach,
theresearcher observed the situation
of the classroom. This observation
did when theresearcher gave pre-
test to the students. Most of the stu-
dents were confused whenanswered
the test, even some of them did not
answer the test. Then, after there-
searcher explained about Theme
Based Teaching and applies the ap-
proach toteach the students, the
students were more interest and
paid attention to theresearcher, but
not all of them. When the researcher
asked them to read and toldwhat
they have read about the text, they
did it seriously. And they also did the
testbetter than in pre-test. When the
researcher explained about the les-
son, theEnglish teacher checked the
researcher how to manage the class,
and the conditionwhen teaching
learning process. In this cycle, the
English teacher gavesuggestions
and comments about the students
who were still not good enough
inEnglish. The researcher discussed
about the students and English
learning processwith the English
teacher.

4. Reflection

All of the activities in first cycle
have been done. The researcher
hadcollectedall of the students® an-
swered. Based on the result of the
first Cycle untiltwice meeting, it de-
termined to continue into second cy-
cle because the resultshowed if their

achievement in reading was still
poor. Some of the students werestill
incorrect in answering the multiple
choices test, and they also still diffi-
cult toanalyze the generic structure
of the text.

At the end of meeting in Cycle I,
the researcher gave the test like test
inpre-test. And the researcher found
improvement in students® achieve-
ment score inreading.From the post
test |, the total score of students was
2770 and thenumber of students
who took the test was 40 students,
so the students" mean was:

Formula: X = %

— 2770
X =——=69,25
40
From the explanation above,
students® achievement in read-
ingcomprehension of narrative text
was classified still not good when
conductingaction research in cycle |
even though there were 22 students
passed the test. Themean of stu-
dents" achievement got 69,25. And
to look the number of studentswho
were competent in reading compre-
hension, the test was calculated
byapplying the following formula:

R
Formula: P= ;xlOO%

22
P1 =—x 100% = 55%
40

Figure2. Diagram of Cycle |
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From the data, it can be shown
the average of students score in Cy-



cle lwas 69,25. The students that
able were 22 students. So it can be
known thepercentage of able stu-
dents were 55%. The different per-
centage between pre-testto Cycle |
can be seen below:

Figure 3. The Different Percentage in
Pre-test to Cycle |
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From the table analysis, the stu-
dents® achievement in readingcom-
prehension of narrative text was still
low. The mean of students was
69,25.From the score who got up 75
were 22 students or it was only 55%.
It could beconcluded that the stu-
dents" achievement in reading com-
prehension of narrativetext was still
low. Post-test cycle | was catego-
rized unsuccessful. The result
ofKKM minimum was >75 score.
Therefore, the next action continued
on cycle Il

2.3. Cyclelll
The Activity of the Second Cycle

Based on the result that had
been done in first cycle, it was found
thesecond cycle should be conduct-
ed to got the better result of the stu-
dents“achievement than in the first
cycle. All the activities were ob-
served by theresearcher as follow:

1. Planning
In planning, the researcher did:

a. Preparing lesson plan that relat-
ed with the study, especially still
aboutreading narrative text.

b. The researcher prepared the re-
search instrument that would be
used inteaching reading narra-
tive text through theme based
teaching strategythose were:
observation sheets, interview
sheet, multiple choices test,and
example of narrative texts com-
pleted with pictures.

c. After the instruments were com-
pleted in learning process,
theresearcher started to teach
the students.

2. Action

In action session in second cy-
cle, firstly the researcher had giv-
enreinforcement to the students to
be focus to answer correctly. The
processes ofaction in second cycle
same with the first cycle. The re-
searcher explained aboutsome ex-
ample of narrative texts. And then
the researcher asked the students
toanalyze the generic structure,
characters, plot and setting and the
events thathappened in the text. The
last, the researcher divided the stu-
dents into eightgroups which each
groups consisted of five students.
And the researcher askedthem to
find the generic structure and ana-
lyze what was being the main topic
ofthe text. The researcher always be
the facilitator to help them if they
need theresearchers help. Finally,
the students were given the multiple
choices to beanswered. In this cycle
the students did not get many diffi-
culties and the studentsdid the test
well.

3. Observation

In the cycle I, the researcher
observed that the students were mo-
reenjoyed when reading narrative
text through Theme Based Teaching
Approach.The situation in the class-
room was better and the students



more active in theirgroup. They also
interested and paid full attention to
the researcher. Theresearcher also
observed how the students conduct-
ed their creativity in the class.The
English teacher also observed that in
the second cycle, the researcher
havedone the cycle well. It showed
that the students did the test well
and they could. understand the sub-
ject without found many difficulties in
teaching learningprocess.

4. Reflection

The researcher has done in col-
lecting the data. Based on the result,
itshowed that the students got signif-
icant improvement in this cycle than
in the firstcycle before. The students
could master reading especially
reading narrative textthrough Theme
Based Teaching Approach.

In running the Cycle I, the re-
searcher also collected the score
items like inpre-test and Cycle I,
there was improvement also like pre-
test to Cycle I. And theresearcher
found the improvement of students"
score in reading narrative text.

The students® achievement in
reading comprehension ofnarrative
text by implementing theme based
teaching strategy was improved.
Thestandard of criteria maximum
was achieved by mean 80,87, from
the total score ofstudents was 3235
divided the number of students who
took the test was 40students, s the
students" mean was:

Formula: X = %

3225
X =——=280,87
40
Percentage of the result of the
students achievement in cycle i
could beseen as follows:

10

R
Formula: P= ¥x100%

40
P1= EX 100% = 100%

In the post test Il in second cy-
cle, the students were able to an-
swer the test.lt can be concluded
that applyingTheme Based Teaching
approach can improvedstudents"®
reading achievement. In meeting in
cycle 11, the researcher told thestu-
dents" mistakes that have been done
in pre-test and Cycle |. The students
werenot too interesting in learning
English. They disturbed each other
and made classbe so crowded. But
there was improving that they got
from the pre-test to theCycle I. it can
be shown from the different score
between Pre-test and Post-test
inCycle I. In Pre-test was 0% stu-
dents who got score up to 75. In the
Post test ofCycle | about 55% stu-
dents who got score up to 75. And
for getting maximalscore, the re-
searcher gave second test in Cycle
Il. After doing Cycle Il, theresearcher
got satisfied because the percentage
of score was 100%, it meant thatall
of the students got score up to KKM
75.

From the analysis above, stu-
dents" achievement in reading com-
prehensionof narrative text was im-
proved. The mean of students was
80,87. The students thatable were
100 students. So the percentage
was 100%. It was shown that there-
some improvements on students®
achievement in reading narrative text
throughTheme Based Teaching ap-
proach.

Based on the result of students®
achievement in reading comprehen-
sion from Pre-test, Post test I, and
Post test Il, the researcher analyzed
the data to knowthe improvement of
students® achievement in reading



narrative text throughTheme Based
Teaching approach.

The improvement of students®
achievement in reading narrative
textthrough Theme Based Teaching
approach can also be seen from the
mean ofstudents score in the first
competence test up to the third
competence test. Themean in the
third competence test was the high-
est one among the other tests.

Based on the findings of all the
result analysis above, the re-
searcherconcluded that Theme
Based Teaching Approach can im-
prove the students“achievement in
reading comprehension of narrative
text was accepted.

Table 1. Students’ Score from the
First until Last Meeting

Test Students’ Score up to 75 Points Percentage
Pre-Test 0 0%
First Cycle 22 55%
Second Cycle 40 100%

From the table above, there
were no students getting score up 75
or Ostudents (0%) in conducting the
pre-test. In the test of Cycle I, there
were 22students (55%) who got
points up to 75. In the test of Cycle
II, there were 40students (100%)
who got points up to 75.

Figure 4. Diagram Students’ Reading
Score in Percentage
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From the diagram above can be
concluded that there was improve-
ment inevery cycle, score up 75 in
pre-test was 0 students or 0%, first
cycle was 22students or 55% and

11

second cycle was 40 students or
100%.

Table2. Comparison of the Students’
Score in Three Comparison Test

Name of Test Test | (Pre-Test) Test Il (Post-Test) Test Il (Cycle 11)
Lowest Score 25 50 75
Highest Score 70 80 95

Mean (X) 50,5 69,25 80,87

N

The table above described that
in the Pre-Test, the lowest score was
25,the students got 25 for the lowest
score, and 70 for the highest. It
means that nostudents passed the
standard criteria minimum (75). After
implementing ThemeBased Teach-
ing Approach, there were some stu-
dents got 50 for the lowest score,and
80 for the highest score. It was
shown that there was some im-
provement inCycle I. In the Cycle II,
the students who got 75 were the
lowest score and 95were the highest
score. It was proved that the ap-
proach could improve thestudents"
achievement in reading narrative
textt. The mean in the Pre-test
was50,5, Cycle | was 69,25, and in
the Cycle Il was 80,87. The different
scorebetween Pre-Test, Cycle |, and
Cycle Il can be seen in the chart as
follow:

Figure 5. Diagram of Students’ Com-
parison Scores
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0 ]
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In the first competence test was
0% (no student) who got point up to
75.The second competence test was
55% (twenty two students) who got
point up to75. It means that there
was an improvement about 55%. In
the third competencetest, there were



forty students (100%) who got point
up to 75 which means all thestu-
dents can pass the standard mini-
mum score (KKM). There was im-
provementfrom the second compe-
tence test to the third competence
test. Most of thestudents® score in-
creased from the first competence
test to the third competencetest.

CONCLUSION

The conclusion of this re-
search showed that there was im-
provement ofstudents® achievement
in reading narrative text through
Theme Based TeachingApproach
especially for students at eighth
grade of SMP Negeri 19 Medan. It is
provenfrom the mean of students"
scores in three tests: pre-test (50, 5),
post testl (69, 25)and post test Il (80,
87). And observation sheets and in-
terview sheets indicatedthat there is
improvement in students® achieve-
ment in reading comprehen-
sion.Furthermore, Theme Based
Teaching approach makes learning
teaching processmore relevant, and
enhances the students® ability to
transfer the competencies andskills
acquired in one context to other ap-
propriate situations.
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