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Abstract

Indonesian Economic Development has become a gate to Bali and Lombok for international visitors.
Recently, the Lombok tourism development has established a refinement after facing serial earthquakes. In
the statistic for the tourism year 2016, there were 3.1 million tourists coming to Lombok. In addition, 3.8
million people were targeted to come to Lombok in the year 2020. In other words, Lombok promotes the
highest contribution to the national government economy. Because of these issues, the vocational high schools
which have tourism study programs should lead their students in foreign language communication, English.
Teaching English for a specific purpose needs a precise instructional model because ELT teachers apply the
ELT model for different objectives. Therefore, learners study English for different purposes. For vocational
high school students, they learn English to help them to communicate in the workplace. Because of this, they
are directed to have communicative competence. In senior or junior high schools, scientific-based instruction
has been applied to help students learn English and even other subjects. This instruction is considered as a
solution for them to have not only linguistic competencies but also communicative skills. Therefore, this study
will be aimed at developing an instructional model for vocational high school students in tourism zones. This
study applied the procedural research and development (R&D) design. The R&D design follows the Borg &
Gall and David design, which consists of pre-development and development stages. The product of this study
was an instructional model, namely the tourism-based instructional (TBI) model for vocational high school
students in the tourism zones.
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INTRODUCTION

Lombok is one of the tourism areas visited by international tourists in Indonesia
although other provinces are already established. For instance, the Yogyakarta, Jakarta,
and Bali include leading cities for the tourism development sector. According to
Indonesian Economic Development, Yogyakarta will become a gate to Bali and Lombok
for international visitors. Recently, the Lombok tourism development has established a
refinement after facing serial earthquakes. In a statistic of tourism, there were 3.1 million
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tourist and 3.8 million people targeting Lombok. In other words, Lombok promotes the
highest contribution to national government economy. Because of these issues, the
vocational high schools which have tourism study programs should lead their students in
foreign language communication, English.

English language teaching (ELT) nowadays emphasizes its learning goals on
communicative skills. Language learners study English for the sake of gaining
communication ability. In ELT vocational high schools, students are directed to have
specific communicative skills to be applied later in their workplace (Akbari, 2018: 286).
They are given ELT materials to help them communicate in the real working situation.
Therefore, what students learn in school should be in line with their future profession.
Added to this, ELT teachers have to develop their instructional materials related to
students’ needs later in the workplace. It is in accordance with as stated in Standard of
Content for SMK levels (2006: 25) in which the goal of vocational high schools is to
improve students’ bits of intelligence, knowledge, personalities, characters, and skills.
These can be utilized as life skills for their work in the future.

ELT teachers in vocational high schools have to support and provide their students'
instructional materials by applying English for specific courses or purposes in line with the
learning contexts of the study program. Compared with other educational institutions,
ELT model at the vocational high schools is more specific. It is oriented in that so that
they have specific competence based on their needs in the target situation relating to their
appropriate study program. According to the regulation of National Education Minister
(2006), ELT teachers in vocational high schools should require students with English
communicative competences so as to help them communicate based on their expert fields.
In other words, students should be able to communicate in English as international
communication.

Along with the industrial workplace growth, the demands of skilled outcome are
increased in all sectors. Students are expected not only they are capable of mastering their
tourism knowledge, but also they have to be able to communicate in English as an
international language. English is as a means of communication globally. In tuned with
SMK directorate development (2017), the vocational high schools are planned for long
period 2005-2024 in which the SMK development was required to develop international
competitiveness as a basic pillar to build the national autonomy and competitiveness for
facing the global competition. In fact, most of vocational high schools that have skilled
graduates in their mayor expertise, in chemical analysis, didn’t have enough
communicative competences in English (Widijantie & Handayani, 2018: 12). ELT
teachers should provide appropriate English materials for their students.

The need of developing appropriate ELT instructional materials for vocational high
school students should be related to the goals of English teaching and learning. To attain
the goal of ELT instruction, teachers must consider some aspects of language instruction
such as the ELT methodology, teaching media, classroom management, and instructional
materials. Marlin (2016: 02) states “providing appropriate English instructional materials
plays a crucial role to equip the ELT processes because it can be useful to facilitate learners
to obtain the goals of ELT instruction”. In addition, the instructional materials provided
can be utilized as a measurement of the language use that promotes students in gaining
their high English proficiency. Unfortunately, the ELT instructional materials that are
appropriate, qualified, and precise for students’ learning needs are still limited.

English instructional materials are still not designed and developed thoroughly in
line with students’ target needs and learning needs found in some vocational high schools
in tourism zones, West Nusa Tenggara (NTB) province. This study is conducted in
vocational high schools in Senggigi as a tourism zone at West Lombok. There are some
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vocational high schools existing in the tourism zones such as SMKN 1 Batu Layar, SMKN
1 Lingsar, and SMKN 1 Gunung Sari. The SMKN 1 Batu Layar is representative as the
object of the study. It has three study programs, including Hotel accommodation, culinary,
and tourism travel agent study program. Students who take the study programs are
required to have sufficient English communication.

Consequently, ELT teachers should administer their English instruction processes
so that students are able to be facilitated to learn English effectively. In fact, the existing
instructional materials for hotel accommodation are designed too general and insufficient
to help students practice much more their English skills. Based on the preliminary
observation and interview, the instructional materials at vocational high schools in
tourism areas refer to standard of contents which cover the standard of competence and
basic competence. It was in line with the Act of year 2006 in which the instructional
processes should be referred to standard of content. But, in practice ELT teachers of SMK
have lack of knowledge what and how to teach. The learning materials proposed are not
thoroughly oriented for students’ competences. Since the learning materials play a very
fundamental role, the ELT teachers are supposed to be selective in designing, developing,
adapting the provided materials for students.

Aini, Sulistyarso, & Puwadio (2019) state “the development of SMK should be done
so that the appropriate and qualified vocational schools must relate to school
management, qualified teachers, industrial networking development, and precise study
program”. Besides, Gani & Usman (2018) suggest that vocational high schools need to
conduct a partnership between vocational high schools and employment domain such as
an industrial working practice. As vocational schools closing to tourism areas, the
vocational schools such as SMKN 1 Batu Layar must be more qualified than other
vocational schools outside tourism zones. They should organize the school management
well, have skilled teachers, and have skilled graduates. Dealing with ELT teachers, in
proposing ELT materials and a textbook for students they feel uneasy and meet difficult.
Besides, ELT materials seem not to be developed in accordance with students’ standard
and basic competences of particular instructional materials. It can be happened because
the ELT teachers do not have sufficient background of knowledge.

In developing instructional materials for vocational students, the design of ELT
materials should cover the five communicative skills which are grammatical,
sociolinguistic, discourse, and strategic competences (Akbari, 2018: 287). It is compatible
with twenty-first century skills divided into three sub-competencies: learning and
innovation, digital literacy, career, and life competencies.

Literature review
English Specific Purposes

Teaching English as a foreign language in expanded countries (countries using
English as international language) such as Indonesia needs outstanding instructional
treatments for English learners. English teachers have to design specific instructional
materials to attain the learning goals and workplace demands. In accordance with this
fact, the use of ESP approach is often relevant to ELT goals in vocational high schools in
which they help students learn English so that students have sufficient English
proficiencies and skills required in the workplace in future profession.

ESP is not a problem teaching specialized parts of English but ESP is defined as a
number of features classified as types of language used for a particular context (Hutchinson
& Water, 1987: 18-19). Teaching English in ESP leads students on the real situation.
Students are more faced by real context in learning the language. They are taught not only
about science words and grammars, but a complex structure and more communication.
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Therefore, students in ELT classes are taught about what actually they do with the
language and what knowledge and abilities they should have.

Teaching ESP-based language skills enables language learners to have enough
competencies. Wu, Liao, & DeBacker (2016: 936-946) state the implementation of task-
based instruction in ESP class improved students’ listening and speaking skills and it
involved students to participate in the classroom activities. Cheng (2006: 87; 2007: 288)
state that ESP showed one of the uniquely effective approach to the teaching of specialist
varieties of English to L2 users. Besides, Freiermuth (2005) showed a research result that
simulation designed for writing skills in ESP class design was very effective way to teach
writing to second language learners. In accordance with these research facts, ELT teachers
of vocational high schools need to design an ESP classroom for students so that they can
help students communicate for their real future.

Communicative Language Teaching

In order to have communicative skills, ELT teachers in vocational high schools
provide for students ESP instructional materials to practice much more communication.
Students are required to acquire the communicative competences. According to Celce-
Murcia (2017), “communicative competences cover grammatical, strategic,
sociolinguistic, actional, and discourse competences”. These competences enable
vocational students to be able to communicate fluently or even appropriately in the
situational context. Akbari (2018) concludes that vocational high school students were
taught communicative competences to attain the twenty-first century skills. The
communicative competences proposed by teachers include grammatical, sociolinguistic,
discourse, and strategic competence. Some of students still faced problems when they
practice it in the classroom with their peers.

As an international language, English todays is taught with emphasizing their
attention on the great communicative competences. Richards (2013) stated that CLT 1s an
approach that has been recognized in the world as the dominant model for language
teaching and learning. Hattani (2018) in his study in Morocco showed the communicative
language teaching was as an outstanding instructional approach for the Moroccan EFL
classroom and it was able to improve students’ English language oral proficiency. Sreehari
(2012: 92) in Saudi Arabia, Liu (2015: 1051) in China, and Abe (2013) in Japan depicted
that CLT was able to facilitate students to learn better in ELT classes. Many EFL teachers
adapted the CLT instruction to achieve the goals of language teaching and learning. The
content, syllabus, method, outcome, and assessment of CLT are served all to facilitate
students to improve their language proficiency and competences to communicate in real
life situation.

Dealing with students’ roles in CLT classroom, students must participate in
instructional activities. The activities are designed to drive them to work cooperatively
rather than individually (Richards, 2006). Students are involved to discuss and become
comfortable with their partners in group works or pair work tasks, rather than depending
on a teacher for a model. Because of the facts, students in vocational high schools are
expected to take a great responsibility for their own language learning. Instructional
materials should be able to facilitate them to achieve communicative competences through
learning tasks provided by the teacher. The learning tasks also are designed as learning
inputs to support CLT instruction. According to Suntharesan (2014: 174), the learning
tasks are able to promote communicative competences because its instruction process is
focused on meaning rather than on the forms of the language.
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METHOD
Research Design

This study includes R&D (research & development) design proposed by Borg & Gall
(2003) and David (2001). The research steps consist of two main phases, pre-development
and development. The phase of pre-development comprises conducting needs analysis
based on students’ needs, designing the instructional materials model, and doing focus
group discussion (FGD). Meanwhile, the phase of development includes evaluating the
instructional materials model in line with the result of focus group discussion session,
conducting try-out in the representative vocational high school, and revising the model in
accordance with the result of the try-out.

The try-out of the study applied two types which are small group try-out and larger
group try-out. The small group testing was held in the second grade of vocational schools.
There were 9 students involved in the testing. It was aimed at obtaining students’
agreements and responses associated with the developed products. Meanwhile, the larger
group testing was held in the whole classes. It was done after researchers attain students’
responses or feedback in the first try-out. The larger group testing was conducted to find
out the quality of the product in line with students’ and teachers’ point of view.

The research procedure includes four main steps in developing instructional
materials model. First, conducting analysis; it was aimed at collecting information dealing
with students’ target needs and learning needs. In doing so, instruments of interview and
questionnaire were used. Second, designing the product; the product comprises teaching
steps, instructional materials, teachers’ roles, students’ roles, and tasks. The aspects of ESP
associated with the context of Hotel accommodation are presented in some texts, tourism
information, and students’ learning tasks. Third, developing the product; the development
stage covered three steps which were material development, expert validation (FGD), and
revision. In material development phase, it encompasses adopting, adapting, and
developing. The material includes four skills (listening, speaking, reading, and writing).
Afterward, the prototype materials were validated by experts and conducted a revision
based on the experts’ judgments. Fourth, researchers conducted a dissemination of the
developed product.

Participants

The subjects of the study are the eighth grade students of vocational schools that
consist of 72 students spreading out in two classes. Each class has 36 students. They are at
almost same level of English proficiency. In conducting needs analysis, the participants
were invited to answer a questionnaire dealing with their learning needs and target needs.
In the try-out phase, the participants were divided into two groups, control and
experimental group. They were 36 students in control group and the rest was as the
experimental group. The experimental group was provided with the developed
instructional materials model, meanwhile the control group was taught by providing the
existing instructional materials which were not designed in line with students’ needs for
their future profession. The participants were selected from three different study programs
that are Hotel accommodation, Culinary, and Tourism travel agent. Their ages varied
from 15 to 17. The participants of the experimental and control class do not have
experience of working on tourism sectors. Because of this, the two groups were at almost
same competence of getting the tourism inputs.

Data Analysis Technique

The data of this study consisted of qualitative data and quantitative data. The
qualitative data are analyzed qualitatively. The qualitative data analysis covered data
condensation, data display, and data conclusion (Miles, Huberman, and Sadana, 2018).
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Firstly, the transcription from the recording results is transcribed by researchers. In the
data condensation, researchers selected, limited, and interpreted the raw data gained from
recording transcription in the interview process. The results of this process are discussed
among researchers to take a decision to go to the next step. In data display process,
researchers did narration in line with the research problems on students’ target needs and
learning needs. This phase aims to get the data understandable (Miles, Huberman, and
Sadana, 2018). Finally, the conclusion of the data is drawn. The presentation of data
condensation becomes a consideration to take a conclusion supported by empirical and
theoretical evidence.

Dealing with the quantitative data, the researcher data are collected using
questionnaire. This study applied Likert Scale in which students are asked to provide
responses associated with students’ target needs and learning needs. The responses dealt
with students’ agreement and disagreement with a given statement. The data collected are
analyzed using a statistical analysis. To be easy to read, the data are converted into mean
values on scale rage of 1-4 using the range of score that has been gained. The data from
needs analysis questionnaire are converted percentage forms. The choices with the highest
percentages are that most students select and become consideration in designing the
learning materials as the research product. The data of try-out results are analyzed using
descriptive and inferential statistical analysis. The statistical analysis applied mean, mode,
median, and standard deviation, while the inferential statical analysis employed the t-test
analysis.

RESULTS AND DISCUSSION

Needs analysis was conducted from February to March 2018-2021. It was aimed at
finding out students’ target needs and learning needs. The questionnaires were applied
with 25 questions. The respondents were the Hotel accommodation study program in
secondary students. Needs analysis was focused on target needs and learning needs. Target
needs include students’ necessities, lacks, and wants. Meanwhile, learning needs cover
learning inputs, activities, setting, students and teachers’ role. To strengthen the data
collected from the questionnaire, the interview guide was prepared to identify teaching
preferences, learning styles, students’ competences and characteristics.

Dealing with the necessities, students are asked to chose their needs and interest in
learning English after their graduate from hotel vocational schools. In this study, students
showed that the final of objectives of getting the English courses are to be able to
communicate using English in the target situation (Afifah & Devana, 2020; Sudarmaji et
al., 2021). The language skills selected mostly to be mastered during vocational high
schools are speaking, listening, reading, and writing respectively. Speaking is the most skill
demanding for students in their real works. It is in line with Haerazi, Vikasari, and Prayati
(2019) who argue that communication skills are as the main skill in real works because it
helps students to express their ideas into their interlocutors. Another skill is listening that
can help students to perceive what their interlocutors want and ask to be done (Nation,
2006; Abobaker, 2017). Due to this, the ELT teaching materials are designed with adding
certain topics to facilitate students to practice speaking in the Hotel accommodation
activities. The data of language skills chosen by students can be seen in table 1.

JOLLS: Journal of Language and Literature Studies, May 2022 Vol. 2, No. 1

|16



Irawan, Frank, & Dehghani Developing an ALT instructional. ..

Table 1. The most expected skills to develop

No | Question First Second Third Fourth

English skills that students want to F % F % F % F %

develop in ELT classes
1 | Speaking 33 458 22 30.5 20 30.5 8 11.1
2 | Listening 20 |30.5 36 50 10 13.8 6 8.3
3 | Reading 10 13.8 8 11.1 33 45.8 22 30.5
4 | Writing 9 12.5 6 8.3 9 12.5 36 50

Note:

N = Total respondent (72 respondents)

F = Numbers of students who take answers

% = The result of F/N x 100

Table 1 shows that 45 students (45.8%) chose speaking skills as the first English skills
to be improved and developed in the Hotel vocational schools. They believed speaking
can be benefit for them in the work field after they graduate from their schools. This finding
is in line with Hanan and Buadiarti (2019) who argue that most students in EFL setting
will expect they have good speaking performance in their classes because speaking skills
help them to communicative with their English speakers. In this current study, the
teaching materials are intentionally designed to improve speaking skills with giving
various themes to practice speaking. For instance, students are analyzed sentences of
hospitality service in the Hotels and afterwards they perform how to welcome guests. They
are involved in explaining some popular tourism objects in online. They are asked to
practice explanation of tourism direction. These activities facilitate them to train their
pronunciation, fluency, and vocabulary improvement (Hayati, 2020; Thsan & Aulia,
2020). Pronunciation improvement for students is crucial one in speaking (Khan et al.,
2018; Martina et al., 2021). It is supported by Rusmawan et al. (2021) who state the
important item in speaking is pronunciation.

In the current English textbooks, most of teaching materials for the vocational high
schools are dominated by reading texts and reading activities. Therefore, in this study,
researchers focus on speaking activities as a continue of reading activities. The various
speaking and reading topics are used as the baseline in choosing the most developing skills
for the new English materials. Speaking and reading activities are designed in the form of
learning tasks. For instance, students are asked to read a certain text and then they discuss
the content of the text in front of the classes. Reading 1s the main powerful activities to
bring students to speak (Chaudhry & Aladwani, 2019; Haerazi et al., 2019). Students can
perform learning activities easily because they have knowledge relating to what to speak
from reading activities (Yang et al., 2016; Sari & Abdulrahman, 2019). In developing the
English textbook, various reading and speaking tasks and activities are valuable to develop
supplementary English materials to underpin the majority students’ learning needs.

Based on the research results, reading skills is the second language skill after speaking
skill that students want to be developed. In this study, the developed materials are directed
to improve students’ reading skills because their job in the Hotels relates to how good they
comprehend various reports and texts for foreign customers. Due to this necessary,
students are led to comprehend various texts with meaningful reading activities. Students
are asked to find out topic sentence, phrases, structures of sentences, and comprehension.
In this case, the developed product is designed also to develop their sophisticated
vocabulary. Students’ vocabulary targeted 1s about 2.500 words. It 1s in line with Alfatihah
and Tyas (2022) who argue students who have enough vocabulary are able to get
comprehension of texts. In the current study, students are targeted to be able to construct
sentences in both written and spoken form. At the top of that, students can speak with
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good accuracy, comprehend English texts with good comprehension, and write simple
complete paragraph with correct grammar.

In relation to writing skills, students chose writing skills as the last skill to be
mastered. They assume writing skills is the productive skills of reading activities (Eliata &
Miftakh, 2021; Biber et al., 2020). In the model of the ELT learning for vocational
students, every unit of the book, the writing activities are designed in the last chapter of
the textbooks. Teachers designed their learning materials for writing skills more focusing
on grammatical competences. in practice, students are provided with some writing
exercises to complete sentences and jumbling sentences or paragraphs. In this study,
writing 1s directed to help students to have an ability to express their ideas in writing with
reasonable and accuracy activities (Plakan et al., 2019; Haerazi et al., 2021). In doing so,
students are given writing exercises with graphic organizers of texts. Graphic organizers
help students to accomplish their texts. It aims to reinforce the rules of structures and
vocabulary usage that students have learnt while teaching mechanics of writing pieces. It
is in line with Haerazi et al. (2020) who argue students to have writing skills they have to
practice much more like a communication because writing is an act of communication but
with a strong grammar accuracy. In practice, students are directed to try to write a clear,
relevant, interactive, and interesting texts.

CONCLUSION

This study aims to develop an ELT instructional model which is focused on
designing learning materials based on students’ target needs and learning needs in the
vocational schools. The model is developed to help students improve their language skills,
namely speaking, reading, listening, and writing. The speaking skill is the most language
skill wanted to be mastered first. All teaching materials are designed based on students
target needs and learning needs. The target needs consist of students’ necessity, lack, and
want. Meanwhile, the learning needs cover students’ learning goals, teaching steps,
students’ roles, teachers’ roles, classroom management, and setting. Based on the
evaluation, this model can help students improve their language skills. The implication of
this study for theory development is that the supplementary language teaching materials
indicates that the model is expected to be adapted to the newest curriculum. In practice,
the model developed can be applied in teaching language skills, particularly speaking skills
for vocational school students.

RECOMMENDATION

The final result of this study can be applied in teaching English as a foreign language
at vocational schools. English teachers can integrate English for specific purposes in
teaching language skills. they also can integrate their language teaching with various local
cultures in terms of Tourism issues because the culture cannot be separable from the
culture of the language native speakers. It also helps students add their various knowledge
in tourisms. For English teachers, ELT materials development should be relied on
students’ target needs and learning needs. They should pay an attention on students’
necessity, lack, and want.

ACKNOWLEDGMENT

We would like to express our sincere gratitude to all parties who have continues
support of finishing this study. A deep appreciation goes to all students at vocational
schools who have participated cooperatively in this study.

JOLLS: Journal of Language and Literature Studies, May 2022 Vol. 2, No. 1

118



Irawan, Frank, & Dehghani Developing an ALT instructional. ..

REFERENCES
Abe, E. (2013). Communicative language teaching in Japan: Current practices and future
prospects. English Today, 29(2), 46-53.

https://doi.org/10.1017/S0266078413000163

Abobaker, R. (2017). Improving ELLs’ Listening Competence Through Written Scaffolds.
TESOL Journal, 8(4), 831-849. https://doi.org/10.1002/tesj.339

Afifah, N., & Devana, T. (2020). Speaking Skill through Task Based Learning in English
Foreign Language Classroom. Jo-ELT (Journal of English Language Teaching) Fakultas
Pendidikan Bahasa & Seni Prodi Pendidikan Bahasa Inggris IKIP, 7(2), 135.
https://doi.org/10.33394/jo-elt.v7i2.3109

Aini, Q., Sulistyarso, H., & Purwadio, H. (2018). Konsep pengembangan sekolah
Menengah Kejuruan (SMK) Berbasis Industri di Kabupaten Sidoarjo. Jurnal
Penataan Ruang, 1-9. Accessed at 1% April, 2018.

Akbari, S. 1. (2018). Tourism vocational high school students’ and teachers’ perception of
foreign languages in communicative competencies and the 21st century skills in
Yogyakarta. Jurnal Pendidikan Vokasi, 8(3), 277.
https://doi.org/10.21831/jpv.v8i3.20006

Alfatihah, D. F. N., & Tyas, P. A. (2022). The Correlation Between Undergraduate-
Students’ Reading Interest and Their Reading Comprehension. Journal of Languages
and Language Teaching, 10(3), 343. https://doi.org/10.33394/jollt.v10i3.5460

Biber, D., Gray, B., Staples, S., & Egbert, J. (2020). Investigating grammatical complexity
in L2 English writing research: Linguistic description versus predictive
measurement. Journal of English for Academic Purposes, 46, 100869.
https://doi.org/10.1016/j.jeap.2020.100869

Celce-Murcia, M. (2007). Rethinking the role of communicative competence in language
teaching.  Intercultural Language Use and Language Learning, 41-57.
https://doi.org/10.1007/978-1-4020-5639-0 3

Chaudhry, A. S., & Al-Adwani, A. (2019). Reading Practices of EFL Students: A Survey
of Kuwaiti College Students. English Language Teaching, 12(5), 130.
https://doi.org/10.5539/elt.v12n5p130

Cheng, A. (2006). Understanding learners and learning in ESP genre-based writing
instruction. English for Specific Purposes. 25, 76-89.
https://doi.org/10.1016/j.esp.2005.07.002

Cheng, A. (2007). Transferring generic features and re-contextualizing genre awareness:
Understanding writing performance in the ESP genre-based literacy framework.
English for Specific Purposes, 26(3), 287-307.
https://doi.org/10.1016/j.esp.2006.12.002

Eliata, N. M. A., & Miftakh, F. (2021). Emphasizing text structure strategy instruction to
scaffold 11th grade students’ reading comprehension. Journal of Languages and
Language Teaching, 9(4), 411. https://doi.org/10.33394/j0l1t.v9i14.3998

Freiermuth, M. R. (2005). Purposeful Writing in the ESP Classroom: Assessing the “Beg,
Borrow or Steal Simulation.” Language Teaching, 2(1), 16-24.

Gani, H., & Usman, H. (2018). Developing a model of partnership management between
the vocational high school and the employment domain in the curriculum of
industrial ~ working  practice.  Jurnal  Pendidikan  Vokasi, 8(3), 289.
https://doi.org/10.21831/jpv.v8i3.22107

Haerazi, H., May Vikasari, R., & Prayati, Z. (2019). The Use of Scientific-Based Approach
in ELT Class to Improve Students’ Achievement and Classroom Interaction. Register
Journal, 12(2), 157-180. https://doi.org/10.18326/rgt.v12i2.157-180

JOLLS: Journal of Language and Literature Studies, May 2022 Vol. 2, No. 1

119


https://doi.org/10.1017/S0266078413000163
https://doi.org/10.1002/tesj.339
https://doi.org/10.33394/jo-elt.v7i2.3109
https://doi.org/10.21831/jpv.v8i3.20006
https://doi.org/10.33394/jollt.v10i3.5460
https://doi.org/10.1016/j.jeap.2020.100869
https://doi.org/10.1007/978-1-4020-5639-0_3
https://doi.org/10.5539/elt.v12n5p130
https://doi.org/10.1016/j.esp.2005.07.002
https://doi.org/10.1016/j.esp.2006.12.002
https://doi.org/10.33394/jollt.v9i4.3998
https://doi.org/10.21831/jpv.v8i3.22107
https://doi.org/10.18326/rgt.v12i2.157-180

Irawan, Frank, & Dehghani Developing an ALT instructional. ..

Haerazi, H., Prayati, Z., & Vikasari, R. M. (2019). Practicing Contextual Teaching and
Learning (CTL) Approach to Improve Students’ Reading Comprehension in
Relation to Motivation. English Review: Journal of English Education, 8(1), 139.
https://doi.org/10.25134/erjee.v811.2011

Haerazi, H., Dehghani, S., Rachmawati, U., & Irwansyah, D. (2021). The C-BIM Model
in Improving Reading, Writing, and Critical Thinking Skills: Outcome and
Perception. Jurnal Penelitian Dan Pengkajian Ilmu Pendidikan: E-Saintika, 5(2), 152—
167. https://doi.org/10.36312/esaintika.v5i2.503

Haerazi, H., Irawan, L. A., Suadiyatno, T., & Hidyatullah, H. (2020). Triggering
preservice teachers’ writing skills through genre-based instructional model viewed
from creativity. International Journal of Evaluation and Research in Education (IJERE),
(1), 234. https://doi.org/10.11591/1jere.v911.20395

Hanan, A., & Budiarti, H. A. (2019). Improving Students’ Motivation and Speaking
Competence By Using Think-Pair-Share Strategy. Jo-ELT (Journal of English
Language Teaching) Fakultas Pendidikan Bahasa & Seni Prodi Pendidikan Bahasa Inggris
IKIP, 6(1), 41. https://doi.org/10.33394/jo-elt.v611.2349

Hattani, H., A. (2018). Communicative Language Teaching in the Moroccan EFL
Classroom. Journal of English Language Teaching and Linguistics, 3(2), 87.
https://doi.org/10.21462/jeltl.v3i2.108

Hayati, A. (2020). The Use of Digital Guessing Game to Improve Students’ Speaking
Ability.  Journal of English Education and Teaching, 4(1), 115-126.
https://doi.org/10.33369/jeet.4.1.115-126

Thsan, P., & Aulia, E. R. (2020). Instagram As Medium of Promoting English Speaking
Skill: English Edupreneurship. Jo-ELT (Journal of English Language Teaching) Fakultas
Pendidikan Bahasa & Seni Prodi Pendidikan Bahasa Inggris IKIP, 7(2), 105.
https://doi.org/10.33394/jo-elt.v7i2.3180

Khan, R., Radzuan, N., Shahbaz, M., Ibrahim, A., & Mustafa, G. (2018). The Role of
Vocabulary Knowledge in Speaking Development of Saudi EFL Learners. Arab
World English Journal, Y1), 406—418. https://doi.org/10.24093/awej/vol9nol.28

Liu, S. (2015). Reflections on Communicative Language Teaching and Its Application in
China. Theory and Practice in  Language  Studies. 5(5), 1047-1052.
http://dx.doi.org/10.17507/tpls.0505.20

Martina, F., Akbarjono, A., Friantary, H., & Sari, T. N. P. (2021). Investigating English
Students’ Motivation in Speaking Class during New Normal Era. Journal of English
Education and Teaching, 5(3), 436—452. https://doi.org/10.33369/jeet.5.3.436-452

Nation, 1. (2006). How Large a Vocabulary is Needed For Reading and Listening? The
Canadian Modern Language Review, 63(1), 59-82.
https://doi.org/10.3138/cmlr.63.1.59

Plakans, L., Liao, J.-T., & Wang, F. (2019). “I should summarize this whole paragraph”:
Shared processes of reading and writing in iterative integrated assessment tasks.
Assessing Writing, 40, 14-26. https://doi.org/10.1016/j.asw.2019.03.003

Richards, J. C. (2013). “Curriculum Approaches in Language Teaching: Forward,
Central and Backward Design”. RELC Journal, 44(1), 5-33.

Richards, J. C. (2006). Communicative Language Teaching Today. Cambridge:
Cambridge University Press.

Rusmawan, P. N., Trianasari, E., & Wilyjeng, N. S. R. (2021). Teaching Speaking of
Hotel Room Service Information by Using Comic Strip via Google Meet
Application. Jo-ELT (Journal of English Language Teaching) Fakultas Pendidikan Bahasa

JOLLS: Journal of Language and Literature Studies, May 2022 Vol. 2, No. 1

1110


https://doi.org/10.25134/erjee.v8i1.2011
https://doi.org/10.36312/esaintika.v5i2.503
https://doi.org/10.11591/ijere.v9i1.20395
https://doi.org/10.33394/jo-elt.v6i1.2349
https://doi.org/10.21462/jeltl.v3i2.108
https://doi.org/10.33369/jeet.4.1.115-126
https://doi.org/10.33394/jo-elt.v7i2.3180
https://doi.org/10.24093/awej/vol9no1.28
http://dx.doi.org/10.17507/tpls.0505.20
https://doi.org/10.33369/jeet.5.3.436-452
https://doi.org/10.3138/cmlr.63.1.59
https://doi.org/10.1016/j.asw.2019.03.003

Irawan, Frank, & Dehghani Developing an ALT instructional. ..

& Seni Prodi Pendidikan Bahasa Inggris IKIP, 8(1), 38. https://doi.org/10.33394/j0-
elt.v8i1.3708

Sari, M., & R. Abdulrahman, T. (2019). Discovery Learning (DL) Strategy on Students
Reading Comprehension in  Report Text. Lingua, 152), 19-26.
https://doi.org/10.34005/lingua.v15i2.356

Sreehari, P. (2012). Communicative language teaching: Possibilities and problems. English
Language Teaching, 5(12), 87-93. https://doi.org/10.5539/elt.v5n12p87

Sudarmaji, I., Amaliyah Anwar, A. A., & Mulyana, A. (2021). Developing Students’
Speaking Skills through Flipped Classroom Model. Journal of English Education and
Teaching, 5(2), 188-200. https://doi.org/10.33369/jeet.5.2.188-200

Suntharesan, V. (2014). Task Based Language Teaching to Promote Communicative
Competence.  Language in India, 14(8), 174-187. Retrieved from
http://search.ebscohost.com/login.aspx?direct

Widijjantie, N., & Handayani, W. (2018). English Material Development for Three
Departments of Chemistry Vocational School to Meet the Industrial Needs.
International ~ Journal — of  English  and  Cultural  Studies,  1(2), 8.
https://doi.org/10.11114/1jecs.v112.3739

Whu, X., Liao, L., & DeBacker, T. K. (2016). Implementing Task-based Instruction in ESP
Class: An Empirical Study in Marine Engineering English. Journal of Language
Teaching and Research, 7(5), 936. https://doi.org/10.17507/jltr.0705.14

Yang, F.-Y., Chang, C.-C., Chen, L.-L., & Chen, Y .-C. (2016). Exploring learners’ beliefs
about science reading and scientific epistemic beliefs, and their relations with science
text understanding. International Journal of Science Education, 38(10), 1591-1606.
https://doi.org/10.1080/09500693.2016.1200763

JOLLS: Journal of Language and Literature Studies, May 2022 Vol. 2, No. 1

| 111


https://doi.org/10.33394/jo-elt.v8i1.3708
https://doi.org/10.33394/jo-elt.v8i1.3708
https://doi.org/10.34005/lingua.v15i2.356
https://doi.org/10.5539/elt.v5n12p87
https://doi.org/10.33369/jeet.5.2.188-200
http://search.ebscohost.com/login.aspx?direct
https://doi.org/10.11114/ijecs.v1i2.3739
https://doi.org/10.17507/jltr.0705.14
https://doi.org/10.1080/09500693.2016.1200763

