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Abstract
The aim of this study is to find out whether or not there is influence between students’ grammar and vocabulary mastery toward their writing ability. The subject of this study was 45 second semester students of English Department in which are reviewing about the topic of writing material. The data were collected using tests of grammar, vocabulary, and also writing. The result of this study showed that Fo (5.491) at Sig. 0.008 in which it is smaller than 0.01. It means that students’ grammar and vocabulary mastery, simultaneously, influenced significantly toward their writing ability. Furthermore, from both independent variables which gave contribution toward writing ability, grammar mastery contributed 0.107 (10.7%) and vocabulary mastery contributed 0.182 (18.2%) while 71.1% are contributed by other factors. It means that vocabulary mastery has higher contribution toward writing ability than grammar mastery. Therefore, based on these findings, it is suggested for the English teacher to emphasize on using correct grammar and appropriate vocabulary during producing text, and also drilled the students to write either academic or non-academic writing so that the students are able to use grammar and vocabulary. However, it is also suggested for further researcher to develop this study by investigating another independent variables which gave higher contribution toward writing ability
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INTRODUCTION
In recent years, writing has become popular communication form in social life not only in business, medicine, and so on but also in education field. Writing takes a crucial role not only in extending the information, but also in creating the new knowledge by transforming from some knowledge (Weigle, 2002). It is like a process of transferring a word, sentence or even ideas of the writer’s feeling from the oral form to the print out form. As Indonesian EFL learners where English becomes foreign language in their country, writing is the best alternative to communicate for those who are not confident in their speaking. 
Becoming an alternative communication, writing is not easy to be learnt even applied in the daily life as well as speaking. There are some problems that affect everyone unconsciously makes some mistakes during writing such as ungrammatical sentences, ambiguous sentences, nonparallel and free sentences constructions, inappropriate diction, lack of topical knowledge, incorrect spelling, articles, and even having trouble with paragraph structure, coherence and cohesion (Sajid & Siddiqui, 2015; Adas & Bakir, 2013). Moreover, Nurdianingsih & Purnama (2017) stated that the use of incorrect grammar and limited words choice are the common errors faced by the students as those components are the main parts in setting ideas up. It occurs because the students are less of practicing writing either inside or outside classroom, the students are not aware of the teachers’ feedback, or even the how the teacher teaches are monotonous. 
It is in line with Nasser (2016) that ineffective teaching is like focusing on teacher-centered as an approach rather than another modern approaches that suitable for teaching writing. Moreover, the teacher’s conventional method in teaching writing does not help a lot in improving learners’ writing skill. In other words, it makes the students passive and classroom activities monotonous (Adas & Bakir, 2013). Hence, the students do not only understand how to develop their ideas but also they do not know what components should be awared during writing.
In addition, the process of writing does not only write the words into a sentence or text. According to Belo (2017) and Septiani (2014) there are some components in making better writing such as critical thinking, and knowledge, good grammar understanding, vocabulary, spelling, and punctuation and so on. Thereby, writing is more crucial and complicated than other skills. 
Regarding to the components of language, grammar takes a crucial place in learning English as foreign language especially in mastering English skills either receptive skills or productive skills like speaking and writing. In this case, the students can arrange the English sentence and communicate one another using grammar (Muhsin, 2015). Moreover, people are not able to use the words; otherwise, they know and understand how to put them simultaneously (Wati & Wahyuni, 2018). It means that people can reduce misunderstanding in communication by using a correct grammar.
On the other hand, the learners cannot express their ideas if they only master grammar without mastering the knowledge of vocabulary. Since vocabulary is also one of language components which closely related to words and meaning (Hestiningsih, 2016). It refers to the words choice of the students that used to express their ideas in writing. Besides that, Viera (2017) stated that it also assists the people in conceiving the written or spoken texts. Hence, people are able to learn English easily by having a lot of vocabularies. 
Some previous studies such as Saadian & Bagheri (2014) and Hestiningsih (2016) also had already investigated the same topic in which it is found that grammar and vocabulary mastery significantly affected to the writing ability. In other words, the higher students’ grammar and vocabulary mastery, the higher their writing ability.
Based on the explanation above, this study is conducted to find out the influence of students’ grammar and vocabulary mastery toward writing ability. Therefore, the research problem of this study can be formulated as follow:
Do students’ grammar and vocabulary mastery have significant influence toward their writing ability?

METHOD
This study used a descriptive quantitative approach in which a descriptive survey as the design. It means that the researcher observed and analyzed the information of people by delivering questionnaire and administering tests then presented the result of data descriptively. The objective of this study was to know whether or not there is influence of students’ grammar and vocabulary mastery toward writing ability in the second semester of English Department at UNISMA in the academic year 2018/2019. Furthermore, the subjects of this study were 45 students who were learning and reviewing about describing person in writing class. 
In addition, to collect the data the researcher used three kinds of instruments such as grammar test was used to measure the students’ mastery of grammar. The test consisted of 20 items in which paragraph had ten items of errors as well as sentences. It was about analyzing errors of the texts that adapted from Ann Hogue’s book (2008). From the 20 items of grammar trial test, the researcher got 15 items that are valid and got Cronbach’s Alpha 0.782 and 1.436 > 0.60. It means that the test were also reliable. Then, in measuring the students’ mastery of vocabulary, the researcher adopted the test from Stuart Redman & Ruth Grains’ book (2000) with 20 items of questions. The test was related to the describing person such as people’s appearance, people’s character, and human feelings and actions. Moreover, the writing test was used to know the students’ grammar and vocabulary ability that applied during writing activity. In this case, the researcher used a descriptive text as the test material in which the students described a person. It consisted of 250 words. The test was validated using content validity in which it was consulted to the advisors who are expert about writing and also the researcher used inter-rater reliability to know the reliability of the writing test. 
After the data collection was completed, the researcher analyzed the data using the SPSS program ver 20.0 for windows. The research hypotheses were examined using inferential statistics to find out the simple correlation in which contains at least two variables, multiple correlation that requires three variables, and also regression in which to know the influence of grammar and vocabulary mastery toward the students’ writing ability.

FINDINGS AND DISCUSSIONS
Findings
1. The data descriptions
The data analyzed were the result of the tests. In this case, the researcher used SPSS to find out the mean, median, mode, standard, maximum score, minimum score, range and variance statistics of each test as in the table below:

Table 1 Research Data Description of students’ each test

	
	
	Grammar mastery
	Vocabulary mastery
	Writing ability

	N
	Valid
	45
	45
	45

	
	Missing
	0
	0
	0

	Mean
	
	64,07
	72,00
	69,40

	Median
	
	63,00
	70,00
	70,00

	Mode
	
	67
	70
	70

	Std. Deviation
	
	10,241
	11,937
	9,230

	Variance
	
	104,882
	142,500
	85,200

	Range
	
	61
	55
	42

	Minimum
	
	26
	35
	44

	Maximum
	
	87
	90
	86



The data of variables above were collected by grammar, vocabulary and also writing test. Henceforth, based on the calculation of SPSS in the Table 1, the researcher found out that data grammar mastery obtained the average score 64.07 with the lowest score 26 and the highest score 87. Furthermore, data of vocabulary mastery obtained from test scores of 45 students produced the lowest score 35, the highest score 90 and the average score 72.00. In addition, the researcher also got the average score of writing test 69.40, the lowest score 44 and the highest score 86.
1. Pre-requisite analysis testing
1. Normality testing
A good regression is when the research data is a normal distribution data.

  Table 2 The Summary of Normality Testing Result
	One-Sample Kolmogorov-Smirnov Test

	
	Unstandardized Residual

	N
	45

	Normal Parametersa,b
	Mean
	0E-7

	
	Std. Deviation
	8,23963947

	Most Extreme Differences
	Absolute
	,176

	
	Positive
	,065

	
	Negative
	-,176

	Kolmogorov-Smirnov Z
	1,182

	Asymp. Sig. (2-tailed)
	,122

	a. Test distribution is Normal.

	b. Calculated from data.



Based on the table 2, it can be explained that the normality testing result for N= 45 showed that the Asymp. Sig. (2-tailed) was 0.122 < 0.05. It means that the data in this study is normally distributed. 
1. Linearity testing
A good correlation should have a linear relationship between independent variable (X) and dependent variable (Y).

  Table 3 The Summary of Linearity Testing Result of Grammar Mastery
	ANOVA Table

	
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Writing ability * Grammar mastery
	Between Groups
	(Combined)
	938,443
	12
	78,204
	,890
	,565

	
	
	Linearity
	402,449
	1
	402,449
	4,582
	,040

	
	
	Deviation from Linearity
	535,993
	11
	48,727
	,555
	,850

	
	Within Groups
	2810,357
	32
	87,824
	
	

	
	Total
	3748,800
	44
	
	
	


    
    Table 4 The Summary of Linearity Testing Result of Grammar Mastery
	ANOVA Table

	
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Writing ability * Vocabulary Mastery
	Between Groups
	(Combined)
	1334,903
	8
	166,863
	2,489
	,029

	
	
	Linearity
	682,737
	1
	682,737
	10,182
	,003

	
	
	Deviation from Linearity
	652,166
	7
	93,167
	1,389
	,240

	
	Within Groups
	2413,897
	36
	67,053
	
	

	
	Total
	3748,800
	44
	
	
	


	
	From the SPSS output in Table 3, the researcher got the Deviation from Linearity Sig. 0.850 < 0.05. It means that the regression between students’ grammar mastery and their writing ability is linear. Furthermore, the Table 4 also showed that the Deviation from Linearity Sig. is 0.240 < 0.05. In other words, the regression between students’ vocabulary mastery and their writing ability is also linear.
1. Multicollinearity testing
A good regression model should not occur a correlation between independent variables or no symptom of multicollinearity.

  Table 5 The Summary of Multicollinearity Testing Result
	Coefficientsa

	Model
	Collinearity Statistics

	
	Tolerance
	VIF

	1
	Grammar mastery
	,782
	1,279

	
	Vocabulary Mastery
	,782
	1,279

	a. Dependent Variable: Writing ability








From the SPSS output, the data in Table 5 showed that the Tolerance value for variable grammar mastery (X1) and vocabulary mastery (X2) is 0.782 < 0.10. and the VIF value of both variables is 1.279 < 10.00. Then, it can be stated that there is no multicollinearity in this regression model.

1. Heteroscedastisity testing
A good regression model should not occur a symptom of heteroscedastisity. In this case, the researcher used a glejser testing in SPSS to detect whether there is a symptom of heteroscedastisity in regression model or not.

 Table 6 The Summary of Heteroscedastisity Testing Result

	Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	T
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	3,244
	6,235
	
	,520
	,606

	
	Grammar mastery
	,072
	,095
	,131
	,756
	,454

	
	Vocabulary Mastery
	-,026
	,082
	-,056
	-,321
	,750

	a. Dependent Variable: Abs_RES







Based on the SPSS output above, it is known that the significant value (Sig.) of grammar mastery (X1) is 0.454 < 0.05. and the significant value (Sig.) of vocabulary mastery (X2) is 0.750 < 0.05. It means that there is no symptoms of heteroscedastisity in regression model.
1. Hypothesis testing
After examining the pre-requisite of data analysis above, the researcher tested the hypotheses that already stated in chapter one. The whole computation of hypothesis testing is listed in appendices, but the summary can be seen in the following table:

Table 7 The summary of correlation between grammar mastery (X1) and vocabulary mastery (X2) toward writing ability (Y)
	Correlations

	
	Writing ability
	Grammar mastery
	Vocabulary Mastery

	Pearson Correlation
	Writing ability
	1,000
	,328
	,427

	
	Grammar mastery
	,328
	1,000
	,467

	
	Vocabulary Mastery
	,427
	,467
	1,000

	Sig. (1-tailed)
	Writing ability
	.
	,014
	,002

	
	Grammar mastery
	,014
	.
	,001

	
	Vocabulary Mastery
	,002
	,001
	.

	N
	Writing ability
	45
	45
	45

	
	Grammar mastery
	45
	45
	45

	
	Vocabulary Mastery
	45
	45
	45



Table 8 Model summary of multiple regression analysis
	Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate
	Change Statistics

	
	
	
	
	
	R Square Change
	F Change
	df1
	df2
	Sig. F Change

	1
	,451a
	,203
	,165
	8,434
	,203
	5,354
	2
	42
	,008

	a. Predictors: (Constant), Vocabulary Mastery, Grammar mastery
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Table 9 The coefficients regression
	Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	T
	Sig.
	Correlations

	
	B
	Std. Error
	Beta
	
	
	Zero-order
	Partial
	Part

	1
	(Constant)
	40,438
	9,210
	
	4,391
	,000
	
	
	

	
	Grammar mastery
	,148
	,140
	,164
	1,053
	,298
	,328
	,160
	,145

	
	Vocabulary Mastery
	,271
	,120
	,350
	2,247
	,030
	,427
	,328
	,310

	a. Dependent Variable: Writing ability



1. The Influence of Students’ Grammar Mastery toward Writing Ability
Table 7 above showed that the correlation between grammar mastery and writing ability is 0.328 with Sig. 0.014 at Sig (1-tailed). It means that there is correlation between students’ grammar mastery toward their writing ability, yet the correlation between two variables is in low level. Then, the coefficient of determination (R2) of grammar mastery on writing ability is 0.107 even though it doesn’t influence the writing ability because the tvalue on Table 9 is 1.053 with the Sig. 0.293 > 0.05. It can be said that there is no influence between grammar mastery toward students’ writing ability but it has a positive correlation and gives a contribution (10.7%) toward the improvement of writing ability.
1. The Influence of Students’ Vocabulary Mastery toward Writing Ability
Based on the computation result, vocabulary mastery had a positive correlation with writing ability although it is in moderate correlation. The evidence can be seen on Table 7 in which the Pearson correlation of X2 on Y is 0.427 with Sig. 0.001 at sig (1-tailed). Furthermore, the influence of students’ vocabulary mastery on writing ability is tvalue= 2.247 with Sig. 0.030 < 0.05. It means that there is influence between students’ vocabulary mastery and their improvement of writing ability and also the students’ vocabulary mastery contributed 18.2% on writing ability. It can be seen that the coefficient of determination (R2) of vocabulary mastery toward writing ability is 0.182.
1. The Influence of Students’ Grammar and Vocabulary Mastery toward Writing Ability.
According to the previous results, vocabulary mastery was more influenced toward writing ability than grammar mastery. Then, to know the correlation and the influence of students’ grammar mastery and vocabulary mastery simultaneously toward their writing ability, it can be seen on Table 8 with R= 0.451 and F= 5.354 with Sig. 0.008 < 0.01. It means that students’ grammar mastery and vocabulary mastery significantly correlated and influenced, together, toward their writing ability even though the correlation is in moderate level. Furthermore, the contribution of both grammar mastery and vocabulary mastery is 20.3%. It has been proven by looking at R square in the Table 8 Furthermore, 79.7% of students’ writing ability were influenced by other factors. 

Discussions
According to the findings above, there is no influence between students’ grammar mastery, as individual variable, toward their writing ability. It is in line with Mukminatien (1999) who found that “the samples of student’s errors in writing sentences prove that learning experience in grammar classes has a little effect on students’ writing performance”. It means that grammar mastery has a very limited role in writing performance. This is contrary to the result of some studies conducted by Hestiningsih (2016) and Mariyanah (2016) that grammar mastery significantly affected their writing ability. 
Besides grammar mastery has no effect on students’ writing ability, it also has a not quite strong correlation. It means that when students’ score of grammar mastery is getting low, their writing ability will not probably be influenced. It occured because of some possibilities problems such as the students do not pay attention to use correct grammar during writing, the students are often given feedback for grammatical errors, but they still make mistakes in using grammar, or even grammar teaching is not integrated or connected with writing. It is in line with what Mukminatien (1999) who stated that “... the learners in this study did not have sufficient acquired rules to write with; therefore, they produced their sentences which were dominated by Interlingua errors including language transfer” 
Furthermore, the students’ vocabulary mastery, as individual variable, influenced and had a positive correlation to the writing ability although it is not quite strong. It means that if the students’ score of vocabulary is low, their writing score will probably be influenced. It occurs because the students are lack of vocabulary, they are used to use inappropriate diction in composing sentences, and they sometimes write the vocabulary with incorrect spelling. According to Fitri (2017) some students get difficulties and confused in developing their ideas related to the topic as they have limited vocabulary. They are also doubt in using words choice in composing descriptive text. 
In addition, both grammar and vocabulary mastery significantly correlated and influenced, simultaneously, to the writing ability though the correlation is in moderate level. It is also supported by Saadian & Bagheri (2014) who pointed out that “both grammar and vocabulary may have a positive effect on the quality of EFL learners’ writing performance”. Moreover, both grammar and vocabulary, simultaneously, contributed to the writing ability although it was only 20.3% while other percent of writing ability were influenced by other factors such as reading habit, anxiety, writing strategies and so on. It is in line with what Negari & Rezaabadi (2012), Khoirunnisa & Safitri (2018), and Amelia, Ramadan & Gani (2018) concluded that students’ writing performance also influenced by their writing anxiety, their reading habits, and also some writing strategies such as TPS type cooperative learning model and guided writing strategies.
To sum up, the researcher found that both grammar mastery and vocabulary mastery simultaneously influenced toward the students’ writing ability in the second semester of English department at UNISMA in the academic year 2018/2019. It means that if the students’ grammar scores are low and vocabulary scores are good, their writing scores will also be good; whereas, if the students’ scores of grammar are high and students’ scores of vocabulary are low, their writing scores will not probably be influenced. Besides that, students’ vocabulary mastery had a stronger contribution toward writing ability than grammar mastery. Hence, the students have to improve both grammar and vocabulary mastery, if they want to get a better writing ability. The students also have to be aware in using both grammar and vocabulary in producing a written text. Besides that, it is suggested for the teachers to emphasize grammar and vocabulary usage in teaching writing, the teachers can also apply contextual material in teaching grammar or even naturally use English in giving instruction and explaining the material in the classroom so that the students are accustomed to use the correct grammar during writing.

CONCLUSION AND SUGGESTIONS
In this present study, the researcher summarized that the students’ grammar and vocabulary mastery give important contribution to the language skill, especially their writing ability. In relation to the research problems of the study, the researcher concluded that as individual variable, grammar mastery (X1) did not influence the writing ability; while, vocabulary mastery (X2) influnced the writing ability (X2). Furthermore, the researcher found that Fo= 5.254 with Sign 0.008 < 0.01. It can be said that the students’ grammar and vocabulary mastery in the second semester of English department at UNISMA in the academic year 2018/2019 significantly influenced, together, toward their writing ability. It means that when the students improve grammar and vocabulary jointly, their writing ability will also get the improvement. From both independent variables, vocabulary mastery has stronger contribution in writing ability than grammar mastery.
Based on the result of this study, it is suggested for the English teachers to emphasize on improving the teaching writing method, writing aspect or writing steps. The teachers also need to emphasize on using correct grammar and appropriate vocabulary during producing text, and also drilled the students to write either academic or non-academic writing so that the students are able to use grammar and vocabulary. Then, the students should master both grammar and vocabulary when they want to get a better writing ability. It is also suggested for the next researcher to add some independent variables or others that related to writing ability which give high contribution to writing ability.
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