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Abstrak

Penggunaan babasa selain babasa Inggris dalam kelas EFL sudab lama diperdebatkan, di mana beberapa abli
menetangnya sementara_yang lain menyarankannya. Agbir-akbir ini penentangan akan pandangan kelas monolingnal
milai ramai disnarakan mengingat babwa kelas ini agaknya kurang realistik, khususnya bagi siswa menengabh ke
bawab, dan bahasa pertama siswa bisa digunakan nntuk membantn mereka dalam proses pembelajaran. Studi ini
bertujuan untuk mengkaji bagaimana repertoar babasa siswa digunakan dalam interaksi kelas. Untuk memperolel
data, beberapa pertemnan kelas EFL direkam dan ditranskripsikan. Data transkripsi kemudian dianalisis untuk
mengelompokkan repertoar babasa yang dignnakan dalam interaksi. Analisis data menunjukkan babwa repertoar
babasa yang dignnakan dalam interaksi kelas meliputi babasa nasional, bahasa daerah, dan babasa target. Hal ini
berimplikasi babwa pandangan tentang kelas EFL sebarusnya diajar dengan babasa Inggris perlu dipertimbangkan
lagi dan guru Babasa Inggris dapat menggunakan beragam repertoar bahasa untuk pembelajaran yang lebibh baifk.

Kata kunci: EFL, interaksi kelas, repertoar bahasa
Abstract

The use of languages other than English in EFL classrooms has long been debated, in which some
discourage it while others promote it. The current trends have challenged this notion by asserting the
fact monolingual classrooms might seem a bit unrealistic, especially for low-level students, and students’
L1 can be utilized in the classroom to help them during the process. This study aims to explore how
students’ language repertoires are exploited during classroom interaction and what functions they serve
in the process. To obtain the data on this interaction, some EFL classroom meetings were recorded and
transcribed. The transcribed data were then analyzed to classify the language repertoires used. The
analysis reveals that the language repertoires used in the classroom interaction are varied encompassing
the national language, local language, and target language. It implies the view that EFL classroom
should be taught in English only should be reconsidered and EFL teachers can make use of various
language repertoires including students L1 for the betterment of the learning.

Keywords: EI'L, classroom interaction, language repertoire

1. Introduction

EFL classroom interaction possibly occurs through various languages since teachers
and students have established their language repertoire before their classroom
interaction. Language repertoire itself is the collection of ways individuals use language
and literacy and other means of communication to function effectively in the
interaction." In other words, students and teachers have at least stored their native
language or L1 in their language repertoire while in the Indonesian EFL context this
repertoire might be a local language, national language, and foreign language including
the target language of English.

! Nancy Hornbetrger and Sandra Lee McKay, Sociolinguistics and Langunage Edncation (Bristol: Multilingual
Matters, 2010), p.528.
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Although classroom participants bring various language repertoires, there have been
some arguments on how this different repertoire in this case students’ L1 and L2
should be treated in the classroom interaction. Cook & Moore in Nambisan suggest
that in most English language learning classrooms, whether it is in ESL or EFL context,
an endorsement for monolingual practice with English as the only language used in the
interaction has become increasingly so common that it makes the teachers feel guilty if
they allow their students to use their I.1 in the classroom.” Moreover, Howatt in Alsehti
mentions that some well-known English teaching methods such as direct method,
audiolingualism, communicative language teaching, and task-based language teaching
favor the full use of the target language or English in the learning process.” In brief, the
ideas that students’ L1 use should be discouraged and English should be fully used in
EFL  classrooms have long been ingrained among English language teaching
practitioners.

Despite the long-held notion that a monolingual classroom 1is the ideal EFL
classroom interaction, some experts have voiced their challenges to this idea. They
suggest that instead of discouraging it, teachers can utilize students’ L1 in the classroom
to help them in learning. According to Cook, students should be provided with the
opportunity to interact in their first language, through which they are able to make
connections between their dominant language and the one they are learning as well as
to build the linguistic knowledge that has been available to them in order to become
good communicator in English.* Furthermore, the exclusion of students’ L1 will
prevent them from being able to activate previously existing structures and knowledge
from their first language and utilize these in their English development.” Students’ 1.1
not only helps them in understanding the target linguistic knowledge but also in
acquiring vocabulary. A study conducted by Tian and Macaro indicates that students
who received language input in their native language from their teacher during
vocabulary acquisition get more benefits than those who received input only in the
target language.’ Similarly, Ke & Lin also suggest that the use of L1 helps enhance
students’ learning especially grammatical structures.” In short, the proper use of
students’ language repertoire in this case their first language potentially assists them to
gain language mastery in terms of grammar and vocabulary.

During the classroom interaction, various languages such as a local language,
national language, and target language are exploited through translanguaging practice. It
is “the movement between communicative modes and features of different languages”

2 Kavitha A. Nambisan, “Teachers’ Attitudes towards and Uses of Translanguaging in English Language
Classroom in Iowa” (Iowa, Iowa States University, 2014), p.1.

3 Eman Alshehri, “Using Learners’ First Language in EFL Classroom,” LAFOR Journal of Langnage I earning 3,
no. 1 (2017): p.21.

4 Vivian Cook, “Using First Language in the Classroom,” The Canadian Modern Langnage Review 53, no. 3
(2001): p.405.

5 Jim Cummins, “Multilingualism in the English-Language Classroom: Pedagogical Considerations,” TESOL
Quarterly 43, no. 2 (2009): p.319.

6 Lili Tian and Ernesto Macaro, “Comparing the Effect of Teacher Codeswitching with English-Only
Explanations on the Vocabulary Acquistions of Chinese University Students: A Lexical Focus-on-Form Study,”
Langnage Teaching Research 16, no. 3 (n.d.): 367-91, https://doi.org/, https://doi.org/10.1177%2F1362168812436909.

7 I-Chung Ke and Shumin Lin, “A Translanguaging Approach to TESOL in Taiwan,” English Language
Teaching and Learning 41, no. 1 (2017): p.45, http://dx.doi.org/10.6330%2fETL.2017.41.1.02.
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, meaning that translanguaging allows teachers and students to use languages other
than English in the classroom interaction. It provides the possibility for students and
teachers to use their full language repertoires to achieve learning goals.” It is probably
due to the fact it is easier for students to understand the learning materials if they are
presented in their first language, and their language anxiety from the lack of linguistic
competence can be minimized, which they might encounter in the monolingual
classroom, thus enabling them to participate even more in the classroom.

In EFL classtoom, students and teachers use their various language repertoires
through various ways of communication. Adinolfi & Astruc identify three realizations
of language repertoire use or translanguaging. The first one is inter-sentential
codeswitching which occurs within discourse level and within each turn. In other
words, classroom participants make language shift within different sentences. The
second realization is intra-sentential which occurs within a syntactic level or within each
sentence. In other words, classroom participants make language shift in the same
sentences. The third realization is full translanguaging, in which classroom participants
use either the target language or other languages fully."” Besides these three realizations,
Mwinda & Waldt add that translation can also serve as one of the strategies of
translanguaging." 'Through translation, classroom participants do translanguaging by
translating their ideas or expression from one language to another.

Several related studies have been done on how language repertoires are exploited
through translanguaging practice in the Indonesian EFL classroom context. Roza
investigated students’ interaction in translation class and found English, Indonesian and
Minang languages were used in the interaction.” Kartikasari & Rerung found in their
study that students showed their preference for the Indonesian language when it came
to instruction and explanation, and teachers, in spite of their disfavouring attitude
towards L1 use, allowed students to use the Indonesian language if the use of English
made them uncomfortable.” Another study by Budiman & Kiristfani revealed that most
students wanted their teacher to use their L1 in the learning process because they felt
more motivated, comfortable, and secured to express their ideas and to understand the
material."* Khairunnisa & ILukmana revealed in their study that most Indoensian EFL
teachers showed positive attitude towards the use translanguaging in their classroom."

8 Lina Adinolfi and Lluisa Astruc, “An Exploratory Study of Translanguaging Practices in an Online
Beginner-Level Foreign Language Classtoom,” Langnage Learning in Higher Education 7, no. 1 (2017): p.185,
http://dx.doi.org/10.1515/ cercles-2017-0008.

 Michael Rabbidge, “The Effect of Translanguaging on Participation in EFL Classtoom,” The Journal of Asia
TEFIL. 16, no. 4 (2019): 1306.

10 Adinolfi and Astruc, “An Exploratory Study of Translanguaging Practices in an Online Beginner-Level
Foreign Language Classroom,” 186.

1 Nangura Mwinda and Chritsa Van Der Walt, “From ‘English Only’ to Translanguaging Strategies:
Exploring Possibilities,” Per Linguan 31, no. 3 (2015): 100.

12 Veni Roza, “Translingual Negotiations Strategies Used by English Students to Build Classroom in a
Translation Class,” Lingua Cultura 13, no. 1 (2019): 22.

13 Magdalena Kartikasari and Tandy Rerung, “Evaluating Translanguaging Practice in Bilingual Classroom,”
Journal of English Language and Literature 5, no. 1 (2015): 133.

4 Yudha Budiman and Bagus Kristafani, “Students’ and Teachers’ Perspective of English Language in
Multilingual EFL Classtroom,” Journal of English Education, Literature, and Lingnistics 3, no. 1 (2020): 86.

15 Khairunnisa Khairunnisa and Iwa Lukmana, “Teachers’ Attitudes towards Translanguaging in Indonesian
EFL Classtooms,” Jurnal Pendidikan 20, no. 2 (2020): 254.
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Most of the previous studies on language repertoire uses in EFL classroom have
significantly focused on the aspect of attitude and perspective. In other words, few
studies concern on classroom participants really use various language repertoires in
EFL classroom interaction, particularly in West Sumatra context. Therefore, this study
will make an attempt to explore this issue, speficially the realization of language
repertoire through translanguaging during the teaching and learning process.

2. Method

This study is descriptive research because it aims to describe the factual phenomena
of how language repertoires are used in EFL classroom interaction. The data for the
research were collected from classroom interaction in which the researcher recorded
three meetings in English class to obtain the utterances spoken by both teacher and
students. The collected data in form of teachers’ and students’ utterances were then
transcribed and analyzed by paying attention to the repertoire. The language repertoires
were then identified into the local language, national language, and target language.
Moreover, how these different repertoires used in the interaction were also identified:
intra-sentential  codeswitching, inter-sentential codeswitching, full translanguaging, or
translation

3. Results and Discussion

The transcription analysis reveals that the teacher and students use all of their
language repertoires in classroom interaction. These repertoires include the local
language of Minangkabau, the national language, and the target or foreign language. Of
all these three languages, classroom participants dominantly interacted in Indonesian
language, followed by English, and Minangkabaunese. In other words, teachers and
students rarely spoke in their local language during the learning process. In fact, there
were only three occurrences of this local language as illustrated below:

T: How are you today?

Ss: Fine

T: Fine?

S: Not really good

T: Kenapa not really good? Udah makan? L.ah makan kan?
Ss: Udah (laugh)

T: Jadi dimana not very goodnya?

T: Number one, please Hanum nomor satu. What is your answer?

S: Ummm I think it’s B

T: B? Kenapa B? Kenapa B jawabannya Hanum? Karena bagus
kedengarannya. Rancak se bunyinyo mode tu? (laugh)

S: (Laugh) Iya
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The above excerpt from the transcription of the classroom interaction illustrates the
use of local language by the teacher. In the first excerpt, the teacher translates the
question #dah makan in the Indonesian language into /ah makan kan in the Minangkabau
language. The use of this local language incited laughter responses from the students. In
addition, in the second excerpt, the teacher also roughly translates the question karena
bagus kedengarannya into rancak se bunyiyo mode tu. Similarly, the use of local language in
this talk also led to the laughter response from the students. In other words, the use of
local language in this EFL classroom interaction occurred through translation, and it
serves as the intermezzo or to make a joke rather than learning-related context.

Indonesian language and English were the most prevalent language repertoire
exploited in classroom interaction. The shifts among these repertoires were realized
through intersentential codeswitching, intrasentential codeswitching, full
translanguaging, and translation.

The first realization of language repertoires is shown in intersentential codeswithing
illustrated in the following transcription:

T: jadi mana jawabannya yang benar? Please show me.

Ss: ummm B

T: Is it B? Coba diread dulu. Apa yang dibutuhkannya disana?
S: Subject dan Verb

T: Are you sure? Apakah kalimatnya tidak punya itu?

S: Ada, Sir.

T: Berarti udah complete dia kan

T: Tadi kan kita udah bahas bentuk-bentuk kata kerja. Now let us discuss
how to use each form of verb. Tapi, sebelumnya ada pertanyaan tidak?

Ss: No, Sir

T: Is it clear enough? Atau tidak mengerti sama sekali (laugh)

S: Cukup jelas, Sir

T: Okay, now let us move on to the next one.

The above excerpt from the transcription of the classroom interaction illustrates the
use of Indonesian and English by the teacher. In the first excerpt, the teacher made a
movement from English to Indonesian language repertoire vice versa through
intersentential codeswitching in jadi mana jawabannya yang benar? Please show me and in Are
you sure? Apakah kalimatnya tidak punya itw? Similar to the previous talk, the teacher made
a movement from English to Indonesian language repertoire vice versa through
intersentential codeswitching in fadi kan kita wdab babas bentuk-bentuk kata kerja. Now let
us discuss how to use each form of verb. Tapi, sebelummya ada pertanyaan tidak? and in Is it clear
enough? Atau tidak mengerti sama sekali (langh).

The second realization of language repertoires is shown in intrasentential
codeswithing illustrated in the following transcription:
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S: Karena dua connector subject dan verbnya hmmmmm

T: Iya . berlebih connectornya ya, so we need to remove salah satu dari
connectornya

S: Iya

T: Iya, apa namanya? Biar seimbang biar balance structurenya

S: Iya

T: Okay, number thir... empat belas

S: Hmmmmm correct

T: So, verb tiga itu kita gunakan with to be or have, has, had. Without them,
verb three belum sepenuhnya bisa jadi verb of the sentence. Question?

Ss: No

T: Now, coba lihat the example nya. Kira-kira sudah benar belum itu. The
book written in Arabic.

S: Belum Sir

The above excerpt from the transcription of the classroom interaction illustrates the
use of Indonesian and English by the teacher. In the first excerpt, the teacher made a
movement from English to Indonesian language repertoire vice versa through
intrasentential codeswitching in Iya berlebih connectornya ya, so we need to remove salah satu
dari  connectornya and in IDya, apa namanya? Biar seimbang biar balance structurenya. Similarly, in
the second excerpt, the teacher made a movement from English to Indonesian
language repertoire vice versa through intrasentential codeswitching in so, verb tiga itu
kita gunakan with to be or have, has, had. Without them, verb three belum sepenubnya bisa jadi verb
of the sentence. Question? and in now, coba libat the example nya. Kira-kira sudab benar belum itn.
The book written in Arabic.

In addition to intersentential and intrasentential codeswitching, the use of language
repertoires through translanguaging practice was also realized through translation as
follows:

T: So, Eka belum datang ya?

S: Iya

T: Any news from her? Ada kabar dari dia?

Ss: Belum

T: Did she come on last meeting? Datang dia minggu kemaren?

S: Datang. Dia lagi di jalan

T: Oo masih di jalan, okay So, what did we discuss in the last meeting? Pertemuan
terakhir kemaren kita bahas apa?

T: What page? Halaman berapa?
S: Page Fifty two

T: Fifty Two? Okay lima dua ya?
Ss: Iya, Sir
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T: Do you have any homework? Ada PR nggak?
Ss: Yes, Sir
T: Ok. Let us discuss it first. Kita bahas dulu ya. Setelah itu, baru kita lanjutkan

The above excerpt from the transcription of the classroom interaction illustrates the
use of Indonesian and English by the teacher. In the first excerpt, the teacher made a
movement from English to Indonesian language repertoire through translation. In this
case, the teacher translated amy news from her? into ada kabar dari dia? and did she come on
last meeting? into  datang dia minggn kemaren? Similarly, in the second excerpt the teacher
also made a movement from English to Indonesian language repertoire through
translation. In this case, the teacher translated what page? into halaman berapatand do you
have any homework? into  ada PR nggak? Unlike the previous two realizations which allow
the movement from Indonesian to English and vice versa, translation occured from
English to Indonesian but not the other way around and from Indonesian to
Minangkabau as in the previous discussion.

Finally, language repertoires were also realized through full translanguaging in
which the teacher fully use students’ L1 in the talk as given below:

T: Question?

S: No, Sir

T: Sekarang kita bahas pembagian kata kerja dalam bahasa Inggris ya. Jadi kata kerja

itu bisa berbentuk “to be” dan bisa berbentuk kata kerja utama. “T'o be” apa aja coba?

Ss: Is, ate ummmm was, am

T: Nah itu dia. ada is, am, are lalu was dan were serta be dan been. Nanti kita lihat apa
bedanya ya. Sekarang fokus dulu kalau “to be” dihitung sebagai satu buah kata
kerja. Artinya pada contoh kalimat itu kata kerjanya mana?

Ss: is

T: Ya benar. Is ya, jadi kalimat itu ada kata ketja ya walaupun mungkin tidak
kelihatan ada aktivitasnya.

T: Coba kita lanjut ke anak kalimat berikutnya adjective clause. Tetapi yang adverb
clause udah paham kan?

Ss: Sudah, Sir

T: Nah. Konsep adjective clause ini sama dengan adverb clause tadi yaitu anak
kalimat ya yang memiliki fungsi seperti adjective. Adjective itu apa coba dan apa
fungsinya

Ss: (no response)

T: Gak ada yang tahu. Adjective itu kata sifat dan fungsinya menerangkan kata benda.
Contohnya smart student. Smart adalah kata sifat atau adjective yang menerangkan
kata benda student. Coba kalau big house. Mana adjectivenya?

Ss: Big

T: Yup, dan dia menerangkan house. Sama juga, adjective clause juga berfungsi
menerangkan kata benda dan posisi klausanya ada setelah kata benda yang dia

Rendi Afriadi 16 Exploring Language Repertoire in EFL....



Modality : international journal of linguistics and literature - Vol. 01 No. 01 (January-June 2021) pp, 10-19

terangkan.

The above two excerpts demonstrate the use of full translanguaging in EFL classroom
interaction. In this case, the teacher fully used the Indonesian language in the talk without making
any switch to English or the local language. It is clear that full translanguaging in this context was
employed by the teacher to explain learning materials to the students, the use of to be as a main
verb in the first and adjective clause in the second. It will be much easier for the learners to
understand the material if it is explained in the language they fully understand, in this case, the
Indonesian language. Bruen & Kelly in their study indicated that the use of students .1 to explain
complex terminology, concepts, and grammatical structures helped students in learning since it
can facilitate a reduction in their cognitive overload and learner anxiety.'® Moreover, Subekti
found that the use of Indonesian language helped lower students’ language anxiety allowing them
to participate more in the process.’

From the findings, it is evident that teachers and students in EFL classroom interaction have
indeed made use of their various language repertoires with different levels. The repertoires used
in the interaction encompass the local language, the national language, and the target language, in
which the national language is the most dominant repertoire spoken by both teachers and
students followed by the target language and the local language. These findings are in line with
Rasman, whose study revealed that students and teachers interacted in the Javanese EFL
classroom using Indonesian, English, and Javanese, in which Javanese was the rarely used
language of interaction.”® Anwar, Salija & Abduh also found that teachers and students used the
language repertoires in their interaction including Indonesian, English, and Buginese, in which
Buginese was the least frequently used.” This study along with the two previous ones indicates
that there seems a tendency among classroom participants to speak in their local language during
the teaching and learning process although it is highly possible that they use the language in their
outside classroom interaction. It might be caused by the language policy in Indonesia which
outlines that the Indonesian language should be used as the medium of instruction at schools and
other educational institutions.  The fact probably makes students and teachers feels
inappropriate to speak in their local language in the learning process.

This study also reveals that various language repertoires are exploited in classroom interaction
through codeswitching, translation, and full translanguaging. In this practice, the teacher switched
from various repertoires, Indonesian, English, and Minangkabaunese, and in some occasions, the
teacher did a translation from one repertoire to another and spoke in the certain repertoire fully.
Such practice of exploiting various repertoire is also evident in Adinolfi & Astruc who found that
during the course of the learning process, students and teachers did codeswitching between

16 Jennifer Bruen and Niamh Kelly, “Using a Shared L1 to Reduce Cognitive Overload and Anxiety Levels in
the L2 Classroom,” The Language Learning Journal, 2014, 1, http:/ /dx.doi.otg/10.1080/09571736.2014.908405.

17 Adaninggar Septi Subekti, “An Exploration of Learners’ Foreign Language Anxiety in the Indonesian
University Context: Learners’ and Teachers’ Voices,” TEFLIN Journal 29, no. 2 (n.d.): p.234.

18 Rasman Rasman, “T'o Translanguage or Not to Translanguage? The Multilingual Practice in an Indonesian
EFL Classtoom,” Indonesian Jonrnal of Applied Linguistics 7, no. 3 (2018): 687, https://doi.org/10.17509/ijal.v7i3.9819.

19 Widya Pertiwi Anwar, Kisman Salija, and Amirullah Abdullah, “Exploring Translanguaging: An Approach
to Teaching and Learning English as Foreign Language of Bone Islamic University Context” (Makassar, 2018), p.1.

20 DPR RI, “UNDANG-UNDANG REPUBLIK INDONESIA NOMOR 24 TAHUN 2009 2009
TENTANG BENDERA, BAHASA, DAN LAMBANG NEGARA, SERTA LAGU KEBANGSAAN,” Pub. L.
No. 24 (2009), p.14.
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English and Spanish.” Moreover, Saputra & Akib also found in their study that teachers mixed
language repertoire in the learning process through both intersentential and intransentential
codeswitching between Indonesian, English, and local language.” In short, language repertoires
are exploited in classroom interaction by mixing them or translating from one repertoire to
another.

4. Conclusion

From the above findings, it can be concluded that the use various language repertoire can
help the teacher run the learning process. The use of local, national, and target language can be
realized in the classroom through intersentential codeswitching, intrasentential codeswitching, full
translanguaging, and translation. The use of various repertoires can help teachers explain the
materials clearly and also carry out interaction more smoothly. Thus, it is suggested that EFL
teachers should exploit their language repertoires English class in the classroom than focusing
on one language only.
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