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ABSTRACT 

As teacher candidate, students majoring in English Education is required to take 
a teaching practice in real classroom setting. However, due to Covid-19 pandemic, 
the scheme of teaching practice is changed to online setting. The current study 
investigated pre-service teachers’ perception of their readiness in teaching 
English online. This study was a qualitative study followed by five English teacher 
candidate. The data were collected using interview guide and were analyzed using 
thematic analysis. It was found that the pre-service teachers were already familiar 
with the use technology for teaching such as google classroom, Schoology, and 
Zoom. They mentioned that in terms of pedagogy, they are still uncertain about 
their readiness because of their lack experience. The study highlighted that the 
role of supervision in really importance in enhancing pre-service teachers’ 
competencies.  
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INTRODUCTION  
Students majoring in English education in Indonesia have an obligation to 

carry out teaching practices in order to fulfill the requirements for completing the 
study. This teaching practice is usually carried out in elementary to senior high 
school level. However, the COVID-19 pandemic has changed the teaching 
practice scheme (Flores & Swennen, 2020). Students now have to understand 
about how to implement online teaching which is very different from teaching face 
to face (Almaiah et al., 2020; Hill, 2021). The implementation includes how to use 
technology and how to take advantages of technology in online teaching situations 
(Karataş & Tuncer, 2020).  

According to Ogbonnaya et al., (2020), the difference between online and 
face-to-face teaching can be seen from the form of interaction, teaching strategies, 
and forms of assessment. Students also need to be aware of this difference so 
that they are able to adapt to online teaching situations. Besides that, prospective 
teachers must also be ready to teach online (Kebritchi et al., 2017). This includes 
being ready to know how to teach online and being technically ready in the context 
of mastering technology for teaching purposes (Harris & Hofer, 2011; Hsu, 2016). 

Readiness of students as future teacher in the context of online teaching 
can be measured by several approaches. Misieng et al., (2018) suggested the use 
of TPACK (Technology, Pedagogy and Content Knowledge) approach in 
identifying readiness of teaching online with the use of technology. TPACK which 
was developed by Mishra and Koehler (2006) focused on how the teacher can 
integrate technology into teaching and learning activities. Al-Furaydi (2013) used 
TAM (Technology Acceptance Model) in measuring teacher readiness in inserting 
technology into e-learning. TAM was intended to give prediction about the 
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technology acceptance level and consisted of four constructs namely perceived 
ease of use, perceived usefulness, attitudes, and actual behaviors (Deslonde & 
Becerra, 2018; Wan Azli et al., 2018).  

Based on the results of interviews with several pre-service teachers, they 
revealed that teaching online was their first experience. Previously, at the 
university where they studied, teaching practice in the form of micro teaching was 
carried out face-to-face. They also revealed that they received little training on 
how to teach online because online teaching is not widely applied in both primary 
and secondary schools. Judging from the statements of pre-service teachers, it is 
important to conduct a study that identifies their readiness to teach online. By 
conducting this study, it is hoped that students can see their level of readiness in 
online teaching and take appropriate steps to improve online teaching 
competence. 

 
METHOD 
Design 
The current study was a qualitative study aimed at investigating EFL pre-service 
teachers’ perception of their readiness in teaching online. This study was followed 
by five EFL pre-service teachers who were randomly selected as the participants 
of the study. The pre-service teachers were doing teaching practice when this 
study was being undertaken.  
 
Instruments 
In collecting the data, this study used interview guide. The interview technique 
used was a semi-structured interview. The questions of the interview were 
developed based TPACK approach (Thinzarkyaw, 2020). The list of questions can 
be seen in Table 1. 
 

Table 1. Interview Guide 
Question 

1. Are you familiar with technology in teaching? 
2. Are you ready to integrate technology in your online classroom? 
3. How is your teaching style? 
4. Are you ready to adjust your teaching style to online setting? 
5. Overall, do you see your self ready to teach English using technology in online 
setting? 

 
Data Analysis 
The data from the interview were analyzed using thematic analysis. A thematic 
analysis focuses on identifying theme and patterns of data through four stages 
namely data collection, transcribing, re-reading, analyzing and interpreting data 
(Evans, 2017) 
 

FINDINGS & DISCUSSIONS 
 After analyzing the data, there were several themes identified. The first 
theme was familiarity of technology in language teaching. As the students said: 

 
I know a little bit about technology in teaching English. I 
heard many times about Mobile Assisted Language Learning 
(T2) 
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Some platforms in online teaching I know are google 
classroom and Schoology (T5) 
 
I know some application that I used in my micro teaching 
practice such as Kahoot, Zoom and Google Classroom. 

 

From the responses, it can be said that the students-teacher are familiar 
with tools and platform of technology in classroom. They know learning platform 
such as Google Classroom and Schoology. They also mentioned that they are 
currently implementing those platforms supported with mobile device. Mastering 
technology is very important for teachers during this pandemic considering that 
learning is carried out online (König et al., 2020).However, mastering technology 
can be stressful for teachers because lack of digital literacy and training 
(Fernández-Batanero et al., 2021).  

Mastering technology for teaching purposes is an important asset for pre-
service teachers (Schmidt et al., 2009). They need to know the types of technology 
that can be used and in accordance with learning objectives and student 
competencies (Ghavifekr & Rosdy, 2015). Technology, when used properly, will 
be able to improve the quality of teaching and the learning experience will be even 
better for prospective teachers and students (Qurat-ul-Ain et al., 2019) 

The second theme appear from the result of interview was readiness of 
integrating pedagogy and technology. The respondents said: 

 
Ready or not, I have to adapt my teaching method to the 
online situation. (T1) 
 
Technologically, I am ready but for pedagogy maybe not 
completely because this is a new experience for me teaching 
online. (T4) 
 
 As a teacher, I have to be ready for any changes in the 
teaching and learning system. (T3) 

 
It can be said that from students’ responses, they are ready to teach 

English online. However, one teacher mentioned that in terms of pedagogy, it 
might be quite different from what they had learnt in college. This was also their 
first teaching experience in real setting. Dorsah (2021) states that pre-service 
teachers need to be ready in teaching online in emergency setting due to Covid-
19 pandemic. This was also supported by Buzdar et al., (2016) who stated that 
preparation is the most vital element of carrying out online instructions. In carrying 
out teaching practice, the students said: 

 
I really need a companion lecturer to support online teaching 
readiness. I can ask a lot of my lecturers about how to teach 
online properly and correctly. (T1) 
 
I hope in the early days of teaching practice, I am 
accompanied by teachers and lecturers in online classes. So 
I can get feedback on how I teach online (T2) 
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 As a teacher, I have to be ready for any changes in the 
teaching and learning system. (T3) 

 
During the teaching practice period, student teacher candidates hope to 

be accompanied by a teacher or lecturer. According to students, this mentoring is 
very important because students can discuss and get feedback about the online 
teaching process that will be implemented. Latifah (2014) supervising pre-service 
teachers could enhance their teaching skills. This can be done by sharing 
experiences and giving comments towards pre-service teachers’ performance. 
Supervising could be also the reflective process for pre-service teachers in order 
to improve their pedagogy, personal, professional and social competency (Hamel, 
2012; Ratminingsih et al., 2017).  
 
CONCLUSIONS 
 The current study was focused on identifying pre-service teachers’ 
perception towards their readiness in online teaching. It was found that, the 
preservice teachers when this study was conducted, they were preparing for 
teaching practice online. It was also identified that pre-service teacher already 
familiar with technology in online teaching and they already implemented some 
platform of online teaching such as google classroom, Schoology and zoom. In 
terms of technological readiness, they see themselves are ready to carry out 
online teaching. However, in terms of pedagogical readiness, they still uncertain 
about their readiness because of this would be their first experience in teaching 
English online. The pre-service teachers also asked for the companion from their 
supervisors in carrying out online teaching.  
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