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Article Info This study analyzed students’ perception of online learning in three universities in
Aceh, IAIN Takengon, Malikussaleh University, and Samudera University. It
studied how they perceived the application of online learning during the Covid-19
pandemic. In analyzing their perception, researchers considered three aspects of
perception; learning process, learning environment, and learning motivation. To
gather the data and information, researchers designed a self-administered
. questionnaire consisting of 16 items to the respondents online using Google Form.
Received : 02/07/2021 |, aqdition, a discussion in the form of FGD with respondent was conducted in
Revised : 13/08/2021  gach site to gain a more comprehensive insight on the subject. A total of 449
Accepted : 20/08/2021  respondents from three universities participated in the questionnaires. Researchers
utilized purposive random sampling under the criteria of active students who have
experienced online learning on campus. Some students who have responded the
questionnaires were then invited for FGD in each of the university. Researchers
utilized SPSS software to analyze the data and present the phenomenon and
general findings to be elaborated in the study. The results of the study uncovered
that students have a negative attitude towards online learning in the learning
process, learning environment, and learning motivation. However, the learning
process has a positive correlation with both the learning environment and learning
motivation..
Keywords: Students’ perspective, Online Learning, Learning Process, Covid-19 Pandemic.

1. INTRODUCTION

The Corona virus (Covid-19) first emerged in Wuhan, Hubei Province, China, at the end of 2019
(Susilo et al., 2020). The virus then spread out to many countries until it was declared a pandemic by
WHO (World Health Organization). Ever since, it has enormous impacts on various aspects of people’s
lives, including education.

The Covid-19 pandemic has forced a lot of countries, including Indonesia, to implement online
learning. To support the application, Ministry of Education and Cultures published guidelines for
teaching processes during pandemic (Kemdikbud, 2020). Both teachers and lecturers had to adapt from
a typical classroom meeting with screen teaching in front of their gadgets. Online instruction is not
something new. Though implemented in smaller scales, information and communication technology
(ICT) in education is widely used for effective learning throughout the world. (Balta & Duran, 2015).
Conducted online, the process depends primarily on IT. IT tools are such as network bandwidth,
network security, network accessibility, audio and video plug-ins, courseware authoring applications,
Internet availability, instructional multimedia services, video conferencing, course management
systems, and user interface (Selim, 2007).

Response to online application, however, varies one to another. Students at Surabaya State
University, for instance, stated that online learning was effective and efficient and that it complemented
direct meeting (Fitriyani et al., 2020; Sukardi & Rahmat, 2019; Wida, 2020); however, they preferred
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mix-method; a combination of two. (Adijaya & Santosa, 2018) in Persepsi Mahasiswa dalam
Pembelajaran Online mentioned three aspects utilized in determining students’ perception in online
learning. We run our research based on the concept in relation to the Covid-19 pandemic situation. The
study analyzed the perception of three university students, namely Malikussaleh University
Lhokseumawe, IAIN Takengon, and Samudera University Langsa in three aspects namely perceptions
of students during the online learning process, the learning atmosphere, and learning motivation.

Several factors come into effect for outcomes of learning, similarly goes to online learning. The
use of multiple intelligence approach in teaching, for instance, was proven to increase students’ interest
(Arsa et al., 2016). In addition to approach, teacher’s readiness to prepare an attractive lesson plan
shaped students’ learning motivation (Yenni, 2017). Motivation affected students’ attitude and
performance in learning. Contact and interaction with educators significantly contribute to their learning
motivation and determined optimum retention in learning (Adijaya & Santosa, 2018).

Teachers and lecturers consolidated numerous approaches and technique in teaching the class.
Also, many tried various new techniques and utilized multiple media to make the lesson exciting and
increase classroom interaction. Teaching approaches that accommodate diverse learning methods,
numerous intelligence teaching strategies, are largely encouraged. Research proved that the use of
multiple intelligence approach teaching has effective to improve students’ grade and motivation
(Akkuzu & Akcay, 2011). In a similar tone, (Dewi et al., 2015) noted that learning process conducted
by teachers affected positively on students learning performance and retention. The effort students put
in their study affects their retention. Students who received necessary assistance to their study would
study better compared to those doing the same tasks, yet not receiving necessary aids they should have
(Kirschner et al., 2009). Thus, good, positive interactions among the students and with their teachers
are crucial to establish good learning and, therefore, retention.

On the other hand, three factors may hinder students’ learning; they are low motivation, less
attractive delivery from teacher/ lecturer, and decrease in concentration (Irfan, 2016). Many factors may
cause such a negative perspective on learning. These undesirable habits may lead to adverse learning
outcomes. Students’ perception of teacher’s performance, for example, can be observed from their
attendance, behaviour, and scores (Mukhtar, 2017). Such actions lead to negative performance and
grades. Students become less engaged and involved in their education.

Similar challenge and situation are also real in the current pandemic era. Even though conducted
online, a similar principle to good teaching and learning applications. The difference in means of
instruction does not change the fact that the process requires identical principle to that of applied in
traditional classroom meeting. Teacher/ lecturer should prepare well for the class and utilize interactive
and engaging teaching approaches. Failed to do so, the classroom will be boring and less attractive to
students. Research conducted by (Aswasulasikin, 2020) showed that students feel boredom of online
learning and students expect lecturers to be more creative and innovative to avoid boredom of online
learning. Boredom in learning is undesirable for all lecturers and students. Not able to balance the task
and activities may create another issue. Trying to get students involvement, some teachers felt into
assignment trap. They provided numerous assignment in a hope to increase students’ learning
engagement, without knowing that many students experienced burnout due to online learning because
of that (Pawicara & Conilie, 2020).

Based on the above elaboration, it is essential that further study on students’ perception on of
online learning, especially in this disruptive era, is conducted. Studies on how students’ responses and
perceive the learning process should be conducted to evaluate the process. This study aims at exploring
students’ responses of online learning during the pandemic era. This study explored three aspects of
students’ perspective; the learning process, the learning environment, and student learning motivation.
Each element was sub-divided into detail. In the learning process, it discussed students’ perceptions of
the delivery of material by lecturers, the ability to absorb material by students, and student learning
outcomes. Additionally, the aspects of the learning environment explored here were the venues where
learning took place and the media used. The last element was the motivation to learn. This section
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examined self-confidence in the mastery of technology, self-confidence in independent learning, and
confidence in online education and communication.

2. METHOD
2.1. Subject

The study was carried out in three universities in East Coast of Aceh, namely Malikussaleh
University, Lhokseumawe, IAIN Takengon Central Aceh, and Samudera University Langsa. A total of
449 respondents participated in the research. Respondents were active students from these universities.
2.2. Method

The research format was quantitative research and utilized self-administered questionnaires and
FGD to obtain the data. The sampling method used was purposive random sampling using Google form
distributed through WhatsApp and email. Sixteen questions were asked based on the 5-point Likert
Scale - 1 (strongly disagree) to 5 (strongly agree). The questions queried students’ perspective towards
the application of online learning on campus during the Covid-19 pandemic. They asked about students’
perception towards the learning process (7 items), on online learning environment (5 items), and their
motivation in learning online (4 items). Analysis of the response was elaborated in three stages, strong
(76%-100%), medium (56%-75%), and weak (< 55%).
2.3. Data Analysis

Data from the study will then undergo several stages. Being quantitative research in nature, data
was accumulated in numerical formats and later evaluated using SPSS software data analysis. Data
layout was based research questions by also taking consideration of internal correlation of the results.

3. RESULT AND DISCUSSION
3.1 Students’ perception of the learning process

The learning process is all aspects related to the implementation of teaching and learning, from
one end to the other. It covered all preparation by lecturer aspects, delivery, and how students perceive
the process. Based on the responses, it was found that the majority of responses fell into the bottom
medium category. Students responded rather negatively towards the application of online learning, with
an average score of 2.78. That means, only 55.66% of the students perceived the benefit of online
learning to traditional direct classroom meetings. (Astuti & Febrian, 2019) found that students
responded positively to online learning. Students feel more comfortable doing questions and answers
in an online learning pattern than in face-to-face classes. However, some students found online learning
less attractive because not natural (Adijaya & Santosa, 2018; Campbell et al., 2011), which decreased
their motivation to study (Cahyani et al., 2020).

Detail of the scores is elaborated as follows:

Table 1. Learning Process

Std.
N Min Max Mean Deviation | Variance
Std.
Statistic | Statistic | Statistic | Statistic | Error Statistic Statistic
LP-1 449 1 5 3,15 ,055 1,162 1,349
LP-2 448 1 5 2,85 ,050 1,068 1,142
LP-3 449 1 5 3,27 ,056 1,193 1,423
LP-4 449 1 5 2,91 ,058 1,237 1,530
LP-5 447 1 5 2,82 ,057 1,206 1,455
LP-6 447 1 5 2,63 ,064 1,348 1,818
LP-7 448 1 5 1,86 ,051 1,075 1,156
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(listwise)

Table 1 provides the descriptive statistics of the learning process (LP). LP consists of 5 items
with the responses are measured using a Likert scale ranging from strongly disagree to agree (1 to 5)
strongly. It was interesting to note that the learning process (LP) scores are relatively low. The highest
recorded scores are at LP-3 and the weakest at LP-7. LP-3 enquired students’ ability to comply with all
the assignment from lectures while Lp-7 enquired about their preferences over the online and traditional
direct meeting. During the FGD, students stated that both online and offline class to be effective and
efficient. They could understand the material when delivered either way. The medium of delivery did
not significantly affect comprehension as it was affected by various factors. All factors pertinent to
learning offline also applied to an online meeting.

Assignment completion, students, expounded, had little to do with delivery, online or offline.
Students are faced with assignments and tasks both during online and offline class. Therefore, they had
to complete all the projects from the lecturer. To complete the job, as in LP-3, students had to exert
additional effort to be able to comply with all the tasks. This effort came in the form of recording or
watching the recorded lecture and participating in WhatsApp discussion for more clarification. Having
this supported network and systems, students found task completion, not a big issue in online learning.

Common interfering factor stated in the FGD was the internet connection, either due to poor
internet connection in their area or having no internet packet of their own. Internet provision by the
government could not always be used. Not all applications and teaching platforms utilized by lecturers
were supported in the quota. In addition, few missed the quota transfer due to registration issues, which
forced them to buy internet package and install the new application, when they had money. Students
often missed some points and information which created gaps of understanding and may also cause
miscommunication and understanding gap during the interaction via online and WA (Adijaya &
Santosa, 2018).

3.2. Students’ perception of the learning environment

SPSS data indicated low mean scores from the Learning Environment (LE). High scores were
only visible in LE-1, asking if the media utilized by the lecturer was accessible to them. Most students
claimed that the media was easily accessible in their online learning. Lecturers used familiar application
and software for online teaching. Implementing the online learning, many lecturers utilized common
learning platform such university online learning app, Google meets, and zoom, Google classroom,
(Bali & Liu, 2018), and Edmodo (Pratiwi, 2020), and WhatsApp Group (Dhull & Sakhshi, 2017). Less
common app, they said, caused some issue, such as Canvas. They are not familiar with the app, and it
is not user friendly. Though complicated at first, students were becoming familiar with these
applications and could use them well. Apart from the internet connection, students had serious no issue
with the application used in online learning (Pratiwi, 2020; Tanta, 2010).

Table 2. Learning Environment

Minimu Std.
N m Maximum Mean Deviation | Variance
Sta- Std.
Statistic | Statistic Statistic tistic Error Statistic Statistic
LE-1 446 1 5 3,43 ,056 1,180 1,392
LE-2 446 1 5 2,60 ,063 1,335 1,782
LE-3 449 1 5 2,87 ,064 1,356 1,839
LE-4 447 1 5 2,82 ,059 1,253 1,569
LE-5 449 1 5 2,91 ,058 1,221 1,492
Valid N 441
(listwise)

Data above provided descriptive analysis on learning environment (LE). Average LE scores
indicated low perception. With the average of 2.92 (58.54%), the students’ perception towards online
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learning environment was at lower medium. In specific, in LE-1, based on the scores, 3.43, students
stated their support in the platform utilized by their lecturers. They explained that lecturers employed
learning platform accessible to them. Less than one-third of total respondents expressed their approval
of the learning medium. However, despite their approval on the benefit of online learning, still, they
proposed a more significant concern in their educational processes.

Students differed whether online learning provided them with supporting environment for
study. On the one hand, they noted their preferences as they could, a) access the lesson anywhere,
including their homes, b) not needing to travel or prepare much for the class, c) ability to multi-task
while attending the course and d) feeling less pressure from the class process and interaction. On the
other hand, online learning came with adversities. Accessible anywhere, learning process felt tasteless.
Many confessed waking up only a few minutes before class. They attended the course not ready and,
even, still sleepy. Besides, some students multi-task during the course. They did various activities
during the class session. This was possible because many lecturers did not require their students to open
their camera, so they attended the class only by listening to the lecturers, not attentively and while lying
on their bed, preparing meals, or doing house chores.

Interaction is the last aspect they mentioned. Many students felt that they did not have the
desired interaction they would have had should the class was held offline. Students had problems
interacting with their peers and lecturers in an online learning setting (Adijaya & Santosa, 2018).
Discussion and interaction with both lecturers and students were challenging. Having to sit in front of
handphone or laptop for long hours without anyone to interact with, they claimed, also brought down
the learning spirit. Certain activities, though proven effective, such as peer-tutoring (Pramika & Putri,
2013), cannot or was difficult to run in the online settings thus prefer direct contact and communication
(Adijaya & Santosa, 2018). Some students feel more open when responding in a virtual environment
rather than a traditional classroom meeting (Astuti & Febrian, 2019). Also, Adijaya (Adijaya & Santosa,
2018) expressed that students preferred direct engagement rather than online learning as it was not
optimal.

3.3.  The motivation of Students in online learning

Students’ motivation (Azhari & Dauyah, 2018) and learning independence are crucial in
learning (Amina, 2013). They claimed that they were motivated to study. However, their motivation, as
well as understanding, were distorted by poor internet connection. In addition, some lecturers skipped
materials they assumed students have already understood. For those who had not understood the
material, this caused a gap in understanding and later problems in doing the tasks. Many of such gap,
unfortunately, were not resolved due to a) poor internet connection which hinders communication
during the class session, b) shy from asking and clarification, ¢) assumed that lecturers would go back
to the material and explained them again, and d) thought they could study about that later by themselves
or with peers.

Table 3. Learning Motivation

Std.
N Min Max Mean Deviation | Variance
Std.

Statistic | Statistic Statistic Statistic | Error | Statistic Statistic
LM-1 447 1 5 2,59 ,059 1,255 1,575
LM-2 447 1 5 2,75 ,058 1,229 1,511
LM-3 444 1 5 2,41 ,055 1,158 1,340
LM-4 448 1 5 2,57 ,062 1,302 1,695
Valid N 441
(listwise)

Table 3 displays the descriptive statistics of learning motivation (LM). LM consists of 4 items
with the average scores of the responses is 2.58 (64.52%), the highest compared to all. However, despite
being the highest in percentage, still, it falls under medium strength. This indicated that students’
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motivation and confidence in their study retention is still at lower medium level. Also, students did not
have sufficient self-confidence in their study. While, self-confidence is very crucial for elevating their
self-belief, learning expectation, as well as motivation not to give up (Yulianto et al., 2020), some
remained closed and remained unnoticed.
3.4. Internal correlation

The results of independent t-test to examine the difference of LP, LE and LM between gender. It
shows that there are significant differences of LP and LE between female and male (p=0.030 and
p=0.021 for LP and LE, respectively), with female participants, have a more positive response of LP
and LE compared to male. However, there is no significant difference in LM between gender (p=0.574).

There was a significant difference between male and female in learning process and learning

environment. They had different perception on how the LP and affect them and their study. Students,
in an online setting, possessed high motivation, concentration, curiosity, enthusiasm, independence,
readiness, enthusiasm or encouragement, and self-confidence (Fitriyani et al., 2020). These positive
attitudes serve a great deal in the study. Online learning promotes independence and confidence in their
research have a positive impact on results (Amina, 2013). Despite so, their motivation has yet affected
their learning outcomes. As Azhari & Dauyah (2018) finding (Azhari & Dauyah, 2018), high reason
alone did not guarantee high learning achievement.

Correlation also occurred between LP, LE and LM. It shows that LP significantly correlates with
LE (r=0.738, p=0.000) and LM (r=0.735, p=0.000), indicating strong positive correlations between the
three variables. It can be interpreted that the responses of LP are related to the reactions of LE and LM.
Students’ learning environment and learning motivation significantly correlated with their learning
process. Students with strong perception of learning environment and learning motivation will have
positive attitude of learning process.

4.  CONCLUSION

Based on the results and data analysis, it can be concluded that though students did not show their
objection to online learning, it is less preferable compared to the traditional direct meeting. Students
could participate and take part in the learning process, but missed direct meeting elements such as direct
interaction with lecturer and peer, luxury to be able to witness the teaching first hand, feel the classroom
atmosphere, and provide them with a stronger driving force to study. Internet connection has been the
primary concern of the students. Many expressed their problems with a proper internet connection,
especially since many had to purchase extra quota for their study and poor internet connection in their
area.

ACKNOWLEDGEMENT
The authors would like to thank Research and Community Service Institution (LPPM)
Malikussaleh University for their support funding this study.

REFERENCES

[1] Adijaya, N., & Santosa, L. P. (2018). Persepsi Mahasiswa dalam Pembelajaran Online.
Wanastra, 10(2), 105-110.

[2] Akkuzu, N., & Akgay, H. (2011). The design of a learning environment based on the theory of
multiple intelligence and the study its effectiveness on the achievements, attitudes and retention
of students. Procedia Computer Science, 3, 1003-1008.
https://doi.org/10.1016/j.procs.2010.12.165

[3] Amina, Z. (2013). Pengaruh Kemandirian dan Rasa Percaya Diri Siswa Terhadap Hasil Belajar
IPA pada Siswa Kelas IV di SD Negeri 2 Krangganharjo Tahun Ajaran 2012/2013.

[4] Arsa, |. P. S., Ratnaya, I. G., & Wahyuni, N. M. (2016). Pengembangan Bahan Ajar Berbasis

MJurnal Scientia is licensed under a Creative Commons Attribution-NonCommercial 4.0 International License (CC BY-
NC 4.0)

60


http://infor.seaninstitute.org/index.php/pendidikan

. YEAN [NSTITUTE

http://infor.seaninstitute.org/index.php/pendidikan

JURNAL SCIENTIA, Volume 10 No 1, Agustus 2021 ISSN 2302-0059

[5]
[6]

[7]

[8]

[9]

[10]

[11]

[12]

[13]
[14]

[15]

[16]

[17]

[18]

[19]

[20]

[21]

[22]

Multimedia Multiple Intelligence di Sekolah Menengah Pertama (SMP) di Singaraja Kota.
Seminar Nasional VVokasi Teknologi (SEMNASVOKTER) Denpasar-Bali, 361-369.

Astuti, P., & Febrian, F. (2019). Blended Learning Syarah: Bagaimana Penerapan dan Persepsi
Mahasiswa. Jurnal Gantang, 4(2), 111-119. https://doi.org/10.31629/jg.v4i2.1560
Aswasulasikin, A. (2020). Persepsi Mahasiswa Terhadap Kuliah Daring dimasa Pandemi
Corona Virus Disease (COVID-19). SALAM: Jurnal Sosial Dan Budaya Syar-I, 7(8).
https://doi.org/10.15408/sjsbs.v7i8.15734

Azhari, T., & Dauyah, E. (2018). Learning Motivation of Peripheral University Students and
its Relation with their English Grades. Emerald Reach Proceeding Series, 1, 473-478.
https://doi.org/10.1108/978-1-78756-793-1-00028

Bali, S., & Liu, M. C. (2018). Students’ Perceptions toward Online Learning and Face-to-Face
Learning Courses. Journal of  Physics: Conference  Series, 1108(1).
https://doi.org/10.1088/1742-6596/1108/1/012094

Balta, N., & Duran, M. (2015). Attitudes of students and teachers towards the use of interactive
whiteboards in elementary and secondary school classrooms. Turkish Online Journal of
Educational Technology, 14(2), 15-23.

Cahyani, A, Listiana, I. D., & Larasati, S. P. D. (2020). Motivasi Belajar Siswa SMA pada
Pembelajaran Daring di Masa Pandemi Covid-19. 1Q (limu Al-Qur’an): Jurnal Pendidikan
Islam, 3(01), 123-140. https://doi.org/10.37542/iq.v3i01.57

Campbell, M. C., Floyd, J., & Sheridan, J. B. (2011). Assessment Of Student Performance And
Attitudes For Courses Taught Online Versus Onsite. Journal of Applied Business Research
(JABR), 18(2), 45-51. https://doi.org/10.19030/jabr.v18i2.2114

Dewi, N. G. A. A. L., Tripalupi, L. E., & Artana, M. (2015). Pengaruh pelaksanaan
pembelajaran dan kebiasaan belajar terhadap hasil belajar ekonomi kelas x sma lab singaraja.
Pendidikan, 1, 1-10.

Dhull, I., & Sakhshi, M. (2017). Online Learning. IERI, 3(August), 32-34.

Fitriyani, Y., Fauzi, I., & Sari, M. Z. (2020). Motivasi Belajar Mahasiswa Pada Pembelajaran
Daring Selama Pandemik Covid-19. Profesi Pendidikan Dasar, 7(1), 121-132.
https://doi.org/10.23917/ppd.v7i1.10973

Irfan, A. F. A. (2016). Meningkatkan Daya Serap Siswa Pada Pembelajaran Geometri
Menggunakan Ice Breaking. Jurnal Riset Pendidikan, 2(1), 53-57.

Kemdikbud. (2020). Panduan Penyelenggaraan Pembelajaran di Masa Pandemi COVID-19.
Kemendikbud, 2019, 1-58. https://www.kemdikbud.go.id/main/blog/2020/06/buku-saku-
panduan-pembelajaran-di-masa-pandemi-covid19

Kirschner, F., Paas, F., & Kirschner, P. A. (2009). Individual and group-based learning from
complex cognitive tasks: Effects on retention and transfer efficiency. Computers in Human
Behavior, 25(2), 306—-314. https://doi.org/10.1016/j.chb.2008.12.008

Mukhtar. (2017). Persepsi Mahasiswa terhadap Pelaksanaan Perkuliahan dan Hubungan
dengan Partisipasi dalam Perkuliahan. Jom FISIP, 3(3), 2-4.

Pawicara, R., & Conilie, M. (2020). Analisis Pembelajaran Daring Terhadap Kejenuhan Belajar
Mahasiswa Tadris Biologi lain Jember di Tengah Pandemi Covid-19. ALVEOLI: Jurnal
Pendidikan Biologi, 1(1), 29-38.

Pramika, D., & Putri, D. N. A. O. (2013). Meningkatkan Hasil Belajar Mahasiswa Melalui
Penerapan Metode Pembelajaran Peer Tutoring dengan Bantuan Media Pembelajaran Buku
Saku Matematika Ekonomi. Economic Education Analysis Journal, 2(1), 18-23.
https://doi.org/10.15294/eeaj.v8i2.31508

Pratiwi, E. W. (2020). Dampak COVID-19 terhadap Pembelajaran Online di Sebuah Perguruan
Tinggi Kristen di Indonesia. Perspektif [Imu Pendidikan, 34(1).

Selim, H. M. (2007). Critical Success Factors for E-Learning Acceptance: Confirmatory Factor
Models. Computers and Education, 49(2), 396-413.
https://doi.org/10.1016/j.compedu.2005.09.004

MJurnal Scientia is licensed under a Creative Commons Attribution-NonCommercial 4.0 International License (CC BY-

NC 4.0)
61


http://infor.seaninstitute.org/index.php/pendidikan

. YEAN [NSTITUTE

http://infor.seaninstitute.org/index.php/pendidikan

JURNAL SCIENTIA, Volume 10 No 1, Agustus 2021 ISSN 2302-0059

[23]

[24]

[25]

[26]

[27]

[28]

Sukardi, S., & Rahmat, M. H. (2019). Pencapaian Hasil Belajar Teori Kejuruan Ditinjau dari
Persepsi Mahasiswa pada Pembelajaran Online. Jurnal Dinamika Vokasional Teknik Mesin,
4(2), 111-116. https://doi.org/10.21831/dinamika.v4i2.27394

Susilo, A., Rumende, C. M., Pitoyo, C. W., Santoso, W. D., Yulianti, M., Herikurniawan, H.,
Sinto, R., Singh, G., Nainggolan, L., Nelwan, E. J., Chen, L. K., Widhani, A., Wijaya, E.,
Wicaksana, B., Maksum, M., Annisa, F., Jasirwan, C. O. M., & Yunihastuti, E. (2020).
Coronavirus Disease 2019: Tinjauan Literatur Terkini. Jurnal Penyakit Dalam Indonesia, 7(1),
45. https://doi.org/10.7454/jpdi.v7i1.415

Tanta. (2010). Pengaruh Gaya Belajar terhadap Hasil Belajar Mahasiswa pada Mata Kuliah
Biologi Umum Progaram Studi Pendidikan Biologi Universitas Cendrawasih. Jurnal
Pendidikan Dasar, 1(September 2010), 7-21.

Wida, S. (2020). Respon Mahasiswa Pada Mata Kuliah Daring. Child Education Journal, 2(1),
48-52. https://doi.org/10.33086/cej.v2i1.1506

Yenni, Y. (2017). Analisis Kemampuan Mahasiswa dalam Menyiapkan Pembelajaran Yang
Efektif Pada Mata Kuliah SBMM. Jurnal Penelitian Dan Pembelajaran Matematika, 10(2).
https://doi.org/10.30870/jppm.v10i2.2038

Yulianto, A., Nopitasari, D., Qolbi, I. P., & Aprilia, R. (2020). Pengaruh Model Role Playing
Terhadap Kepercayaan Diri Siswa Pada Pembelajaran Matematika SMP. Jurnal Studi Guru Dan
Pembelajaran, 3(1), 97-102.

@ OLS) Jurnal Scientia is licensed under a Creative Commons Attribution-NonCommercial 4.0 International License (CC BY-

NC 4.0)
62


http://infor.seaninstitute.org/index.php/pendidikan

