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Abstract

This study deals with the use of group work atdisiin order to improve reading reading
ability of the third years student at SMP NegeriKi@&a Bengkulu academic year 1996 /
1997. The main purpose of the study was to findlguhe student achievement in reading
ability through group work activities. 2) wheth@rnot group work activities technique is
effective in improving reading ability.

The population of this study was four classes®fhird year students. From the four classes
the writer took two classes of 25 students werertakndomly so the sample consist of 50
student. In doing his research the writer did tkpeximent, the writer divided the sample
students into the groups. Group A ( experimentalupr) and group B ( control group )
both of these group were given pre — test and f@st. the post test was given after the
teaching experiment. In analyzing data the writeedit — test to compare before and after
treatment.

The result of this study showed that there wasogness made by goup A ( experimental
group ) with the gain t = 5.34 while group B (ntmol group ) got 1.67 the value of t —
table of df=24 was 1.74. since the value of thmgd t was higher than the value of t —
table this means that thr group work activities cbe proved effectively.

Beside that, the writer also found that there wasgnificant difference between group A
(experimental group ) and group B ( control goguThe value of gained t was 4.02 while
the value of t —table of df = 24 is 2.06. it medmat 4.02 > 2.06 so the second hypothesis
is retained.

Keywords the third years studens, in academic year

A. Introduction
When we learn language we are supposed to mastéouh of its skills, they are

listening, speaking, reading and writing. Among thur sills, reading is very dominating
in teaching and learning process at SMP. Almo%b @bthe final test belongs to reading.
Reading involve the understanding of the main ampsrting ideas of written language.
Listening is concerned with the understandingooken language. Speaking is concerned
with the uses of language orally. Writing referghe ability to express oneself in written
form.

Bond (1975:5) stated that reading is the abittyecognize the printed or written
symbol which serve as stimuli to the recall omamag built up through the reader’s past
experience. What the writer means by reading hereading comprehension that means
the ability of reading something with comprehension

According to gunning ( 1992 : 188 )comprehens®manstructive, interactive
process involving three factors. The reader, the dad the context in which the text is
read. Comprehension is the main purpose of reasiimge reading is the process of
constructing meaning from printed words or expiassi Therefore the writer concludes
that comprehension is a basic ability in all regdidarris ( 1970:9) claims in his book
that the ability in reading comprehension can lv&ddd into the ability to find answer to
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the specific questions. To select and understand m@as. To note and to  details. To
grasp the organization of the author's plan, aneMaluate what one reads.

Harris also claim that reading ability within clagaries so much from one to
another (1970:119). Therefore , if reading becargeoup activity, the students can share
their abilities. In other words. They can interamboperate, and make comparison or
contrast in reading comprehension ( see coopdy,e1979:241 )

Moreover. Goodman ( 1970) cited in cheek ( 1988 ) @mphasizes that

Reading is a sampling, selecting, predicting, compg, and confirming
activity in which the reader selects a sample o&fig generic cues based on
what he sees and what he expects to see ...( and )The reader attempts to
reconstruct a message from the writer.

According to Harris (1970: 115 ) grouping children reading is not an
end in itself but a means for achieving desiradibgectives of learning and
adjustment. Nation ( 1989 : 20 ) states that inyngaoup works activities learners
have equal access to the same material or infommatid cooperate to do the task.

And group works provide more opportunities in tewh individualization,
motivation, depth of processing , and effectivendlie, furthermore according to
Brown Norberg and Srigley ( 1972 : 150 ), studerd@sd to do part of their work
in small group, they like to help one another, déscideas found in their reading,
and work in group projects. In addition. Mc. Wheor¢ 1989 : 259 ) point out that
group projects are intended to enable studentsato lone another by viewing each
other’s thinking process and evaluating eachr&tha@ea and approaches

Based on the statement above it is suitable to awgreading ability
through group work activities.

According to gunning ( 1992 : 428 ) in reading greueacher tend to give
additional work book assignment to the studentsmioom the have low expectations.
Group in reading should should always be kept fiexichanges being made from group
to group in order to meet the need of the studéhsthe other hand, a student must be
given a challenging material of reading in ordez Htudents make their best effort in
improving their reading ability ( Brown et ..HE51 :166-167 ) in group work activities,
students are free to ask question or make comneentlse information presented by an
individual or group. The teacher involves all stoideas much as possible, even those who
seem to be the weakest and the most passive iaching setting. Rubin ( 1987 : 46 )
informs that the groups were packed with strongwwedk to avoid the possibility of one
group performing on a visibly lower or higher letlean the other , and also try to avoid
putting “ buddies “ in the same group and todmitvn on the distractions.

The educational benefits of work groups have bedtyfwell documented. For
example the cooperation required in group activit@pears to lead students to work
harder and to discover more than what they do wénses performed on an individual, and
competitive. ( Deawford and Halland, 1972 ) Williamd snipper ( 1990 : 119 ) also gives
several pedagogical benefit which has been litdekese sort of classroom environment.

First students accept more responsibility for thegsuccess and
achievement because they are more in control ofitlveork. Work group
also encourage cooperative problem solving that canhance critical
thinking skill. Having students work in class, ales teacher to move freely
about the room to offer advice on papers that atédl sn a draft form.
Students can use this advice immediately to imprther work, modifying
language behavior during the composing process whig is most
beneficial.
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In addition, Garibaldi ( 1979 ) cited in Snippérl990 ), state that work in
groups seems to have positive effect on motivatsbadents who are not strongly
motivated to perform will be encouraged by thos®wave strong motivation an d
for all students the level of motivation seem tmagn higher when they participate in
group work.

There are some reason the encourage the writehdse this topic. First ,
reading is one of the components of English whictaught at school. Second writer
thinks that the technique can be used to improading ability and the group work
activities discussed in this study will help theglish teachers better improve

1.2. Problem
Based on the statement above, there are two qoeshat this study is trying to answer.
First, how well that the students reading abilityproved through group work activities
? second, is group work activities effective irpnaving reading ability?

1.3. Objectives
The objectives of this study is to find out 1) ttedents achievement in reading
through group work activities, and 2) whether grexork activities is effective or not
in improving reading ability

1.4. Significances
The benefit of this study are 1). To make the sttglparticipate fully and more active
in learning process through group work activitie) to offer teachers alternative
technique in teaching reading. 3) to gain morekadge and experience for teachers

1.5. Hypothesis
In relation to the problems and the objective & #tudy. The writer proposes the

hypothesis as the following :

Hypothesis 1 : group work activities are moreetifve than the conventional method
Hypothesis 2 : there is a significant differendestween the students reading
comprehension performance who work in group antdhthose who don’t

B. Findings

In analyzing the data. The writer first calculatied mean scores of pre - test and the
mean scores of post —test. The writer appliedest formula to each group to see ehether
or not the group made progress then the resuheotdst was compared to know which
group made better improve

Second the writer calculated the mean of the saairgsre — test and post - test in
group A and the mean of the scores of pre — tebpast test in group B. After that two
mean of these group were compared to see théicagn differences of the students
scores. To know the result the writer also usetest-formula. Then the writer found t —
statistic and compared it with the value of bléalf the result of t — test is higher than
the value of t —table. It mean that the resebygothesis ( H2) is retained.

The following formula was t- test which appliedtims study :
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t =_Ml — M2
VS§2.1 + 52.2
M1 MZ
In which
t : the value which statistical significance oé tinean difference will be judge

M2  :the mean score between post test and pr& #tgroup B

St 2 :the variance scores between post - testhengre — test in group A
S22  :the variance scores between post - testh@ngre — test in group B
N1 : the number of subjects in group A

N2 : the number of subjects in group B

1. Data distribution

The data collected from the free - test and pdest were classified into two group.

Group A experimental group. It consists of prest tand post - test of the students who
learn reading by using group work activities aneldgihoup B ( control group ) consists

of the score of pre — test and post - test osthdents who learn by using conventional
method the four table below present the scoresdbees distribution of pre — test and
post — test of each group

TABLE 1. THE SCORE DISTRIBUTION OF THE PRE- TEST OF GROUP A
IN READING COMPREHENSION

CLASS FREQUENCY PRECENTAGE
INTERVAL
91 -100 0 0%
81-91 0 0%
71-80 4 16%
61— 70 15 60%
- 60 6 24%
In which : 91 - 100 . excellent

81-90 . above average

71 -80 . average

61-70 . below average

- 60 - insufficient

TABLE 2. THE SCORE DISTRIBUTION OF THE PRE- TEST OF GROUP B
IN READING COMPREHENSION

CLASS FREQUENCY PRECENTAGE
INTERVAL
91 -100 0 0%
81-91 0 0%
71-80 3 12 %
61-70 8 32%
- 60 14 56 %
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In which : 91 -100 . excellent
81-90 : above average
71-80 . average
61-70 : below average
60 - insufficient

Based on the two tables above we can concludehtbatudents reading ability of
both group are still low only a few of them get thesrage score

TABLE 3. THE SCORE DISTRIBUTION OF THE POST - TEST OF GROUP
A IN READING COMPREHENSION

CLASS FREQUENCY PRECENTAGE
INTERVAL
91 -100 2 8 %
81-91 3 12 %
71-80 12 48 %
61-70 8 32%
- 60 0 0 %
In which : 91 - 100 . excellent

81-90 : above average

71-80 . average

61-70 : below average

60 - insufficient

From the table above we can see that most of gwrthe scores above 70% and
none of them got below 60

TABLE 4. THE SCORE DISTRIBUTION OF THE POST - TEST OF GROUP
B IN READING COMPREHENSION

CLASS FREQUENCY PRECENTAGE
INTERVAL
91 - 100 0 0 %
81-91 0 0 %
71-80 8 32%
61— 70 9 36 %
- 60 8 32%
In which : 91 - 100 . excellent

81-90 . above average

71 -80 . average

61-70 . below average

60 - insufficient

Based on the data distribution above we can s¢¢htbatudents performance in group
A in reading comprehension after applying groupknativities was higher than their
performance before applying group work activitids. contrast the students
performance in group B in reading comprehensiorofeefind after applying the
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conventional method was still low ( see table 2 4ndThis means that the students did
not make any progress at all after they learn repdiomprehension by using
conventional method.

2. Statistical analysis

Having classified the data from pre — test and pasist Of the two groups, t —
test was used or applied to see whether therepogress of each group and the
effectiveness of group work activities. Beside that test was used to find out the
significant difference between the two groups.

2.1 The progress Analysis of group A and B

To know whether the analysis was retained or. tioé¢ writer used t — test formula
to find out which of the two groups made highergress.

The following table presents the data of pre +desd post - test score

TABLE 5. THE DATA OF THE PRE — TEST AND POST — TEST OF GROUP
A(n=25)IN READING COMPREHENSION

GROUP A
PRE - TEST POST TEST
> x2 =1580 >x1=1870
M2 = 63,2 M1 = 74,8
S22 =50,33 St2=67,66

In which

Yx1 :the sum score of post - test in group A
Yx2 :the sum score of pre - testin group A

M1 :the mean score of post - testin group A
M2 : the mean score of pre - testin group A
St 2 :thevariance of post- test scores ingwu
S22 :thevariance of pre - test scores in gdup
N : the number of subject

From the statistic analysis score the value ogeghifh ( data analysis of group
A)) is 5,34 where | the value of t — table is 1tifhe significant level = 0.05 and df =
24 for one tailed test. It means that the studegtoup A got better scores in the post
- test compare with their scores in the pre — test

After analyzing the data in group A the writercadnalyze the data in group B.
Based on the analysis , it is found that the valugained t2 ( data analysis in group B
) is 1.67 in the level of 0,05 = 1.71the gainesinot statistically significant because t2
=1.67 <t-—table ( 1.71) the following tablelfla5 ) lists the data of the pre - test and
post - test in group B

TABLE 6. THE DATA OF THE PRE — TEST AND POST — TEST OF GROUP
B (n=25)IN READING COMPREHENSION

GROUP A
PRE - TEST POST TEST
Yx2 = 1528 Yx1 = 1634
M2 = 61,12 M1 = 65, 36
S22 = 85,02 St2= 76,90
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In which
>x1 :the sum score of post - test in group B
Yx2 :the sum score of pre - testin group B
M1 : the mean score of post - test in group B
M2  :the mean score of pre - testin group B
St 2 :thevariance of post- test scores ingi®u
S22 . thevariance of pre - test scores in gi®up
N : the number of subject
Based on the data above. It can be concluded hkasignificant change which was
made by the students in group Awas so high. It beaseen from the analysis of the t —
test formula the gain ty of group A (t1) is 5\8Hile the gained of t of group B (t2)
is 1,67. From this result we can draw the conclusi@ students who were taught by
the group work activities had made progress inirgadomprehension. In other words
group work activities can be proved effective
2.2 The effectiveness of group work activities

From the progress analysis of group A and groug@s found that t1 was 5,34 t
scores statistic t 2 was 1.67. in otgher words313¢ ) was higher than t — table value
(1,72 ). Since the computed t score statistic wgbker than value of the t table this
means that the first hypothesis is retained

1.3 The significant difference between the two means stores from group A

and B

After knowing that there was progress between groapd B the writer also used
t-test to know the significant difference betwewn groups the following table present
the data of two tests ( pre — test and posttJtes

TABLE 7. THE DATA OF THE PRE — TEST AND POST — TEST OF GROUP
A(n=25)andB (n=25)IN READING COMPREHENSION

GROUP A
PRE - TEST POST TEST
yx1 = 290 Yx2 = 106
M1 = 11.6 M2 = 4.24
S12=22 S22 = 6177

In which
Yx1 :the sum of difference in scores between ptest-and pre - test in group A
Yx2 :the sum of difference in scores between ptest-and pre - test in group B
M1 :the mean score between post test and prd #tggoup A
M2  :the mean score between post test and pre intgeoup B
St 2 :the variance scores between post - testhaengre — test in group A
S22 :the variance scores between post - testh@ngre — test in group B
N1 : the number of subjects in group A
N2 : the number of subjects in group B

After calculating the data above into t — testrfala the value of gained
t 3 ( data analysis group A and group B )is 4.02tf tailed test O = 0.05 and df =
24the t — table value is 2.064 since the valudefgained t is higher than the value of
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t—table Or 4.02 > 2.064. the second hypothesigtained. In other words , the reading
comprehension performance of SMP Negeri 13 KotagBeln who were taught by
using group work activities was higher than thosbo were taught by using group
work activities was higher than those who were ity using the conventional one.

C. Discussion

Based on the result of the study it can be saitttie group works activities could
improve students’ reading ability.

The writer had prepared the readiness by givimguation in reading activities
the situation in group work activities was veryfuséor the students to exchange their
opinion , express their idea in order to solvertpeoblems in comprehending reading
materials so that there was a problem solving #égtin which the students were aable
to know and to comprehend what the author mdadirectly, this activity could
improve students performance especially for tholse ad low motivation in reading
. sprinthatl and sprinthel ( 1990 : 512 ) suggested working in group can increase
felling of competition and anxiety, a student’sfpemance will be motivated by their
own group.

In addition, the writer also tried to find theidénts weaknesses in comprehending
the reading materials. Students who have low nreaclomprehension level who could
not make any adaptation with their group members dd high level would be helped
by their group. Here, the group work activitiesiicbsolve this problems because this
method encourage the students to interacts arré slagh other. This is one of the
goals in group work activities where the studeais lselp each other

Teaching reading through group work activitieschadittle bit time to manage the
class, the students and the material preparatesidB that the teacher should also make
a good planning. The planning is claimed helpedther or guided him / her in
determining the right strategies, by doing thiswitgt the teaher can help students to
find their needs, interest based on their readurggse.

D. Conclussion

Based on the simple experiment in teaching reachingprehension by using group
work activities. It is known that the students wlearned reading comprehension
through group work activities obtained better ssaneterm of reading comprehension
than those who were taught by using conventionahatk It can be seen from the
finding of the test and the difference betweeantthio mean of the score ( group A
and group B ). Moreover, it can be found that tluelents who were taught by using
group work activities had better improved . inetithe students who taught by using
conventional method had low improvement in reacibidjty. It can be proved that this
reading method is considered more effective tharctimventional one.
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